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1. COURSE DESCRIPTION: This course introduces preservice special education teachers to planning,
organizational, and instructional techniques for students with mild/moderatiildiss. It prepares preservice
teachers to work in a range of placement settimgy emphasis on inclusive placements, and to collaboratively

plan with parents and all educational staff. The focus of this course in oarctgeased methods.

2. LEARNING OUTCOMES:

Course Outcomes

Program Goals

SoE Goals, SoE Dispositions, and
MoSTEP/Prof Standards Addresse

1. The student will have
knowledge of and be able to use
research supported instructional
practices and strategies used
across the continuum of service
delivery models.

Preservice special education
candidates develop long-
range individualized
instructional plans anchored
in both general and special
curricula. Special educators
also develop a variety of
individualized transition
plans. Special educators are
comfortable using
appropriate technologies to
support instructional
planning and individualized
instruction.

SOE 1.4,2.12.4

Dispositions 1.2, 2.1, 2.4, 3.1, 3.3,
3.4

MO-STEP 1.115,3.2,4.1,4.2,5.1,
5.2

GC1K9, CC4S4, CC4S5, GC4Ka3,
GC4K5, GC4S1, GC4S2, GC4S12,
CCbHK3, CC5S2, CC7S2, CC7<4,
CC7S13, GC7S1, GC7S2, CS8,
CC9K4
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2. The student will be able to
describe, evaluate, and utilize
instructional practices used in
teaching organization and study
skills.

3. The student will be able to
describe, evaluate, and utilize
various test taking and study
skills

4. The student will be able to
access and acquire currialar
content knowledge as needed.

5. The student will be able to
describe, evaluate, and utilize
techniques that can be used to
provide and support services in
general education settings.

Preservice special education
candidates possess a
repertoire of evidence-based
instructional strategies to
individualize instruction,
design adaptations and
modifications for individuals
with ELN. They promote
problem solving, self -
management, selfcontrol,

self-reliance, and self-esteem.

They emphasize the
development, maintenance,
and generalization of
knowle dge and skills across
environments, settings and
the lifespan.

Preservice special education
candidates develop long-
range individualized
instructional plans anchored
in both general and special
curricula. Special educators
also develop a variety of
indiv idualized transition
plans. Special educators are
comfortable using
appropriate technologies to
support instructional
planning and individualized
instruction.

SOE1.2,1.4,2.4

Dispositions 1.3, 2.4, 3.13.4
MO-STEP 1.1, 8.3

CC4S2, GC4K7, GC4S3, GC43

SOE1.2,1.4,22.4
Dispositions 1.3, 2.4, 3.13.4
MO-STEP 1.1, 8.2

CC4S2, GC4S3, GC4S11

SOE1.1,1.2,1.4,2:2.4
Dispositions 1.3, 2.4, 3.13.4
MO-STEP 1.1,4.1, 4.2
GC4K7

SOE 2.12.3,4.3,4.4

Dispositions 1.2, 2.1, 2.4, 3.1, 3.3,
3.4

MO-STEP 1.1, 3.3, 10.4

CCA4S5, GC4K5, GC4S6, CC5S2,
CC5S6, GC7S1, GC7S2

6. The student is guided by
the professionOs ethical and
professional practice
standards.

Preservce special education
graduates will be reflective
practitioners, knowledgeable
about professional resources
and adhere to the ethical
standards of the profession

SOE 3.1

Dispositions 1.4, 2.3, 3.1, 3.2, 3.5
MO-STEP 9.3

CC9K4, CC9S1, CC9S2, CCI9S3,
CC984,CC9S7, CCO9S11
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3. Schedule of required readings, class preparations and assignmenlsctures, discussions, student
presentations, outof-class assignments and exams

Week 1: Introductions, course overview, and requirements

812207

Writing presentévels of performances

Group work evaluating PLEPs based on case studies
Completing pages-3 of the IEP form

Accessing DESE rules and regulations for IEP writing
Readings for week 2: Alberto and Troutman, chapters 1 & P
Review RASE article and observation form

Week 2: Discussiobased on readings from week 1

8/2907

Discussion of learning strategies and effective instructional practices
Instructional program overvie®purpose and components

Using informal assessment to develop-pesessment tools

Skill sequencing: looking at the bigger and smaller picture

Asking assessment questions and designingapsessment tools
Readings for week 3: Alberto and Troutman, chapter 3

Week 3: Informal assessment (cont.)

9/5/07

Data collection

Purposes of data collection

Types of data collection systems: learning center activity

Implications of preassessment data for instructional prograssign
Group/individual work to develop prassessment and corresponding data
collection system for instructional plan assignment (time permitting)
Readings for week 4: Alberto and Troutman, chaptes2 & 11

Bateman & Herr, Parts | and I

Complete online tutorial on writing goals and objectives and complete
on-line quiz

Assighment due: Written description of student to be used for informal
assessment assignment, the targad skill to be assessed, skill sequence, and

preliminary assessment questions

Week 4: Facilitating student self monitoring

SoE Syllabus: Approved 1/05



9/12/07 Writing IEP goals and objectives
Goal and objective writing across multiple purposes: a coraparacross
IEPs, instructional programs, thematic units, and lesson plans
Learning strategies: goal setting skills
Group/individual work using to specify objectives for instructional
plan assignment (time permitth
Readings for week 5: Review ofline tutorial on systematic prompting and
complete onrline quiz (may reference Alberto and Troutman chapter 9)

Week 5: Direct instruction
9/1907 Types of instructional modifications
Instructional prompting
Data collection (revisited)
Learning strategies: note taking skills
Readings for week 6: Albertoand Troutman, chapter 9, pgs. 322335
Assignment due:Completed informal assessment

Week 6: Direct instruction (cont.)

9/26/07 Instructional prompting (cont.)
Teaching complex behaviors
Data collection (revisited)
Learning strategies: writing skills

Group/individual work on instructional plans tietermine the systematic delivery of
instruction and to design data collection system to monitor student progress (ti
permitting)

Readings for week 7: Review onrtline tutorial on error correction and reinforcement;
complete online quiz (may referenceAlberto and Troutman, chapter 7)

Assignment due: IEP assignment

Week 7: Error Correction
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10/307 Reinforcement
Learning strategies: study skills

Group/individual work to create plans ferror @rrection and reinforcement (time
permitting)

Readings for week 8: Review online tutorial on generalization and
maintenance; complete orine quiz (may reference Alberto and Troutman,
chapter 10)

Assignment due: Revisions to informal assessment and goals/objectives for
instructional plan; complete flowchart for i nstructional procedures and
corresponding data collection procedures

Week 8: Generalization and maintenance
10/1007 Learning strategies: test taking skills
Concluding discussions
Assignment due: Instructional plan (resubmit informal assessmentvith
this assignment)
4. RESOURCES:

Required Text§):
Alberto, P. A.& Troutman, A. C. (2003)Applied behavioral analysis for teachef2" ed.).
New Jersey: Pearson Education.

Bateman, B. D. & Herr, C. M. (2006)Vriting measurable IEP goals andjectives
(2" ed.). Verona, WI: Attainment Company, Inc.

SupplementaReadings: Supplemental readings will be provided as needed at the discretion
of the instructor.

5. EVALUATION: (basis of evaluation with explanation regarding the nature of the assignment and the
percentage of the grade assigned to each item below)

Assessments Links to Course Outcomes Percentage of Grade
Instructional plan Course Outcomes 1, 4 40% (200 pts.)
Informal assessment Course Outcomes 1, 4 20% (100 pts.)
IEP assignment Course Outcomes 1, 5 10% (50 pts.)
Presentation of lgaing strategy Course Outcomes 2, 3 10% (50 pts.)
Class participation (attendance, Course Outcomes 1, 2, 3,4, 5 20% (100 pts.)

participation in activities in and out ¢
class, completion of ahine tutorial
guizzes)

Total pts. 500

6. GRADING SCALE:
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A = 465500 pts. A =450464 pts.
B+ = 433449 pts. B = 413132 pts. B- = 398412 pts.
C+=383397 pts. C =363382 pts. C- = 348362 pts.

NC = 347 pts. and below

Note: ALL PAPERS/PROJECTS MAY BE RETURNED VIA A SELF -ADDRESSED, STAMPED
ENVELOPE OR CAN BE PICKED UP PER INSTRUCTIONS GIVEN AT A LATER TIME.

ACADEMIC HONESTY POLICY ||

Students at Webster University are expected to practice academic hosty.

No form of academic dishonesty will ielerated. According to the Webster

University Student Handbook, academic dishonesty includes: Fabricdtalsifying,
inventing, or misstating any data, information, or citation in an acadassignment, field
experience, academic crediabs, job application or placement file, and Plagiarikising the
works (i.e. words, images, other materials) of another person as oneOs owwitrards
proper citation in any academic assignment. This includes submission (in whalgant)
of any work purchased or downloaded for a web site or an Internet paper clearinghouse.
Excessive use of direct quotations from primary sources will also not be accejited.
assignments which are starred *** in this syllabus must be submitted by hard sopglas
electronic copy. The electronic copy may be sent to the Turnitin database tonahetéf any
part of the assignment has been copied or not properly cited. Students who plagitirize
earn Ono creditO for the assignment. At the discretion afstr@ctor, the student will fail
the course or be referred to the department chair and dean for disciplinemy. act

ACCESSIBILITY/ACCOMMODATIONS POLICY |

If you have a disability that may have some impact on your work in this class and fohwbumay require
accommodations contact the Director of the Academic Resource Center,tMcPeese, at (314) 968495.

9. OTHER
Class attendance is mandatory. Students who miss a class will be required to
complete a makep assignment for the missethss. This assignment will be
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due the weekollowing the class that was missed. If this malgg assignment is not
completed, a half letter grade reduction will be made in the studentOs final grade
Students who miss two or more classes advised to withdraw from the course.

A NC may be issued for the course in cases of multiple student absences. Ateendanc
at thefinal class is required.

Students who do not complete the requirements of the course mastiitie the
instructor prior to the end of the course to complete an Incomplete Course Form;
otherwise, a NC will be issued. (Note: Only in the case of emergenciéamii-
complete be granted to the student. Additionally, in order for an imdeta to

be given, the student must have completed all of the course work due prior to the
time of the occurrence of the emergency.)

Early drafts of assignments will be accepted up until two weeks before the due

date. Such drafts will be terned one week before the due date with the

instructorOs feedback. Upon request, an assignment for which a student had leivea
B may be resubmitted. In that case, the final grade for thigasent will be the averagef
the two grades. Assignments which are not handed in by the deadlines will be peglize
I of a letter grade for each week they are late unless prior arrangementadeenith the
instructor.

This syllabus is subject to change at the discretibtie instructor.
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CASE STUDIES

Kevin, age 10, has an educational diagnosis of learning disabilities in the area ofge&th will be
entering 4th grade this fall. He has received special education sermiaggsource room setting for
the past 3 yas. The special education has used a remedial phonics approach to readingiamstruct
His most recent comprehensive evaluation provided the following information.

WISC-II

Composite Scores IQ Scale Score %ile Rank
Verbal IQ 92 34
Performance 1Q 110 70
Full Scale 1Q 101 53

Kauffman Test of Educational Achievement

Standard Score %ile Rank
Math Applications 94 32
Reading Decoding 78 7
Spelling 76 5
Reading Comprehension 81 10
Math Computation 88 21
Reading Composite 79 8
Math Composite 91 27
Battery Composite 84 14

Kevin's parents are very upset that he still isn't reading on grade level. InHagap between
Kevin's performance and his peers seems to be widening. ThisheeHt®P team has decided to
implement a CWC model for language arts.

Skill targeted for instructional plan (academic): identifying short vowel soandsreading CVC
words (in isolation and in the context of reading passages)

Lionel, age 14, has juseceived an educational diagnosis of a behavior disorder. He was retained
once in 4th grade and once in 6th grade. Background information in his file indibaielse has

been referred for special education every year since first grade, but ienmever returned the
paperwork. Lionel, his mother and six other siblings are currently living in a 2 bedapamment

on a Section 8 housing voucher in a rough neighborhood. Social services have been involved with
Lionel and his family several times, biltere is difficulty with follow-through because the family
moves frequently. His most recent comprehensive evaluation indicates that loefsat’

adolescent who uses verbal and physical aggression to manipulate others." Heatst@on for
beingquick to anger. Classroom teachers report that Lionel has particular dijfiohblding it
togetherO in class.  When frustrated or overwhelmed with classroom tastk&opeers in the

class, Lionel will often become verbally and physically defiemtards classroom staff and other
students. Lionelis also frequently absent.

Because of his absenteeism, his academic achievement has suffered anthievia@below grade
level. The one class that he does not have difficulty in academically tisematics. His only
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identifiable interests are sports and hanging out with a group of older boys in the neighborhood.
Social services is concerned that this group of boys may be engaging in crimindyact

WISC-III

Composite Scores IQ Scale Score %ile Rank
Verbal IQ 96 48
Performance 1Q 110 70
Full Scale 1Q 103 54

Wide Range Achievement Test

Reading 4.5
Spelling 4.2
Arithmetic 6.3

Skill targeted for istructional plan (academic): telling time to the minotean analog and digital clock

Amber, age 7, has an educational diagnosis of autism. She will be entering firsttgradia|
having already been retained in kindergarten once. Her most recent compreleasizion
provided the following informaon.

WISC-III

Composite Scores IQ Scale Score %ile Rank
Verbal IQ 110 75
Performance 1Q 119 90
Full Scale 1Q 114 82

Childhood Autism Rating Scale
Total score of 32 which falls in the mild range of autism. Areas of greatastern include:
Relating to People, Emotional Response, and Adaptation to Change

Her teacher reports she has continuing problems with socialization. She doeskeatyeacontact
and usually turns away form the person talking to her. She is hypetiexing decoding skills
beyond her age level. Her major interest is in reading telephone directoreeslefaically she also
has strong skills in math, but has a problem with math papers because her veritiagible.

Skill targeted for instructiodalan (social): using pragmatic conversational skills (making eye
contact and turning to the person talking to her) when approached by peers

Keisha, age 9, has Down syndrome and an educational diagnosis of mental retardation. She will be
entering thid grade this fall. She has a number of health problems including a cardiac fiefect
which she has had three surgeries, and ongoing respiratory illnesses. She laasmat plsposition
and a great sense of humor. Keisha has all of the basiheldikills expected of a child her age.
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KeishaOs third grade teacher does, however, report one problem regarding Kbiktyeldsrmanage

her personal items (books, folders, pencils, and other items necessarysg)r d@isha currently

keeps all of thesgems in her desk but requires multiple reminders and OchecksO from the teacher
make sure that she has the correct items ready for class. KeishaOsyliffittuthis task is

becoming more disruptive to the class and her third grade teacher is avitraieKeishaOs lack of
proficiency in this area is causing other students to view Keisha as OsloatOpid.O

Her most recent comprehensive evaluation provided the following information.

WISC-III

Composite Scores IQ Scale Score %ile Rank
Verbal 1Q 65 2
Performance 1Q 69 2
Full Scale 1Q 67 2

Vineland Adaptive Behavior Scales

Communication

Receptive Low Average
Expressive Moderately Low
Written Very Low

Daily Living Skills

Personal Average
Domestic Low Average
Community Moderately Low
Socialization

Interpersonal RelationshipsAverage

Play and Leisure Time Moderately Low
Coping Skills Low Average

Keisha is reading at a pigrimer level. She loves looking at picture books. She recognizes her
name in pmt and can identify 20 words from the Dolch world list.

Skill targeted for instructional plan (functional): independently managing perstagdroom items
during transition times

Robert, age 16, has spastic cerebral palsy. He is the most sg\adfetted in his legs, but he also
has restricted movement on the right side of his upper body. His speech is dysaithisugh he
can be understood by those teachers and friends who are familiar with him apeéch patterns,
he often has difficdly making himself understood to individuals with whom he is not as familiar. He
uses both a walker and a wheelchair for mobility. He receives speech tharapytitnes per week
and physical and occupational therapy once a week. He does not need amyi@caskistance. He
prints rather than writes his papers and his mother types them for him. His GRA end of his
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freshman year was a 3.0 and he is considered a cellegad student. He will be starting his
sophomore year this fall. His IEP must lnde a transition plan this year. His class schedule this
year includes:

Geometry

Biology

Composition and Literature

World History

Physical Rehabilitation (therapies)
Word Processing

Music Appreciation

Skill targeted for instructional plan (communicatjo identifying when he is not being understood
by another person and clarifying himself when this occurs
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The Instructional Plan consists of:

A clear, concise description of the learner including adacement, educational diagnosis, strengths, anknesses
A specific rationak for skill targeted inthe instructional plarbased on the studentOs skills and present and future kpaeeds

Behaviorobjective(s)generated from informal assessment resuligch 1) is observable and measurable, 2) gibhesconditions
under which the behavior will occur and, 3) indicatis criteria needed for mastery

A detailedidentification of the setting and materials used in instructional plaplé@mentation

A clear description of the instructional proceduteat can be replicated by another professional; this indedequatial outline
of what the teacher and the studerill do including prompting sequencesd error correction procedures

A clear specification of theype of reinforcenent and reinforcemeschedule used when implementing instruction
A clear outline of the fan for fadingof prompts (to natural prompts) afading of reinfocement (to natural reinforcers)
A detailed pan for genealization and skill maintenance

A clear description of thelata collection procedures that will be used to collect datatudent performance
with data collection sheets provided

Mechanicsassignment should be written in clear, concise, professim@nner with attention given to proper
grammar, spelling,rad punctuation
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Instructional Plan Scoring Guide

Points

Unsatisfactory

Nearing Proficiency

Proficient

Advanced

/10

Description of the
learner includes
fewer than half of
the designated
components;
description is vague

Description of the
learner ncludes half
of the designated
components;
description is vague

Description of the learner
includes most of the
designated components;
description is clear and
specific

Description of the learner
includes grade level, age,
educational diagnosis,
placementability, prior
knowledge and skills,
developmental levels,
weaknesses, relevant IEP
objectives; description is
clear and specific

/10 | Rationale for skill | Rationale for skill Rationale for skill Rationale for skill targeted
targeted for targeted for targeted for instruction | for instruction specifically
instruction is instruction is glbal | specifically describes why outlines those component
missing or vague | and generally related| the skill is important for | included in the OProficient

to the studentOs nee( the student to learn and | column. Additionally,
how deficits in the skill | specific discussin
area negatively affect regarding how the skill
student functioning with | targeted for instruction will
specificexamples of how | affect the studentOs
student skill deficits functioning in future
manifest themselves in th school and community
studentOs school environments is included.
functioning given.

/15 | Learner objective | Learner objective Learner objedte is 1) Learner objective is 1)
lacks one or more g indicates a behavior | observable and observable and
the specified that is difficult to measurable, 2) gives the | measurable, 2) gives the
components or is | observe or measure,| conditions under which | conditions under which the
inappropriate baseq 2) does not clearly | the behavior will occur | behavior will occu and, 3)
on informd specify the conditiong and, 3) indicates the indicates the criteria
assessment results| under which the criteria needed for needed for mastery;

behavior will occur | mastery objective is written with an
or, 3) inadequately emphasis on how the
describes the criteria student will apply the skill
needed for mastery in situations that are
functional and meaningful

/10 | Identification of the | Nonspecific Specific identification of | Specific identification of
setting and/or the | identification of the | the setting and materials | the setting and materials
materials is not setting or the with a rationale as to why
addressed materials the setting and materials

were chosen for instructiot

/40 | Description of the | Description of the Description of the Description of the

instructional
procedure is
nonspecific and
omits scripting of
what the teacher
and the student will
do, prompting

instructional
procedure that
includes scripting of
what the teacher and
the student will do,
prompting sequences
and error correction

instructional procedure
that includesscripting of
what the teacher and the
student will do including
prompting sequences an(
error correction
procedures is specific, bu

instructional procedure thé
includes scripting of what
the teacher anthe student
will do including
prompting sequences and
error correction procedure
is detailed and specific
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sequences, or error
correction
procedures or one
or more of the
above components
are inappropriate
given the student
and/orthe skill to be
taught

procedures is genera

does not provide enough
detall

/20 | Reinforcementis | Type of Type of reinforcement Type of reinforcement and
not addressed or is| reinforcement is and reinforcement reinforcement schedule is
inappropriate for the indicated, but schedule is clearly clearly detailed with a
student and/or reinforcemat detailed rationale regarding why th
targeted skill schedule is not reinforcer(s) and

clearly described reinforcement schedule
werechosen

/10 | Fading promptsis | Plan for fading Plan for fading prompts ig Plan for fading prompts is
not addressed or is| prompts is detailed and occurs over | detailed, occurs over time
inappropriate for the nonspecific time, and moves toward the leas
student and/or intrusive prompt possible
targeted skill

/15 | Fading Plan for fading Plan for fading Plan for fading
reinforcement is no{ reinforcement is reinforcement is detailed | reinforcement is detailed,
addressed or is nonspecific and occur®ver time occurs over time, and
inappropriate for the moves toward the most
student and/or natural reinforcement
targeted skill possible

/20 | Generalization Plan for Plan for generalization | Plan for generalization
and/or maintenance generalization and | addresses at least one | addresses at least two
are not addressed @ maintenance is additional additional
are inappropriate fo| nonspecific setting/person/materials; | setings/persons/materials
the student and/or systematic probes are systematic probes are
targeted skill scheduled to assure scheduled to assure

maintenance of skill maintenance of skill

/25 | Data collection Data collection Data collection Data collection procedures
procedures are procedures are overly procedures are detailed | are detailed and specific;
unclear and lack general leadingo and specific; data sheets| data collection sheets
reliability and/or inconsistency in are streamlined and clear streamlined and clear with
validity; data sheetg scoring; data sheets details included regarding
are not included are included, but are how and how often data

formatted in such a are analyzed in order to
way that data make instructional
collection is decisions

cumbersome or

confusing

/25 | Mechanics Mechanics Mechanicsassignment is | Mechanicsassignment is
assignment is assignment is written| written in a clear, concise| written in a clear, concise,
written in a in a nonspecific or | professional manner with| professional manner with
nonspecific, unprofessional minimal grammar, attention given to proper

disconnected, or

manner with

spelling, and punctuation

grammar, spelling, and
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unprofessional
manner with
multiple grammar,
spelling, and
punctuation errors.

grammar, spelling,
and punctuation
errors.

errors.

punctuation.
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The Informal Assessment consists of

A clear and concise description of the student for whom tlsessment is designed including age, placement, educhtimgmosis,
strengths, and weaknesses

Specific questions guiding the assessment process (Fresetiies of questions you generatlated to the studentOs current level of
performance regarding the targeted skill and effectivehigy strategies, picR questions related to student performance And
guestion related to teaching strategies to assess in.datallde a brief pargraph in this section specifying why these particular
guestions were prioritized for more-itepth assessment.)

Assessment procedures designed to answer each questjetethfor assessment; these procedures are specifiedhirmsuay that
they can beeplicated by another professional

A clear description of the data collection procedures thiithe used to collect data on student performance as related
to each assessment question with data collection sheet&lptb

Specific presentation and disssion of hypothetical results of the assessment and iatits for future instruction

Mechanicsassignment should be written in clear, concise, professioranner with attention given to proper grammar, spelling,
and punctuation

SoE Syllabus: Approved 1/05 16



Informal Assessmat Scoring Guide

Points

Unsatisfactory

Nearing Proficiency

Proficient

Advanced

/5

Description of the
learner includes
fewer than half of
the designated
components;
description is vague

Description of the
learner includes half
of the designated
componats;
description is vague

Description of the learner
includes most of the
designated components;
description is clear and
specific

Description of the learner
includes grade level, age,
educational diagnosis,
placement, ability, prior
knowledge and skills,
developmental levels,
weaknesses, relevant IEP
objectives; description is
clear and specific

/20 | Questions guiding | Questions guiding th¢ Questions guiding the Questions guiding the
the assessment do | assessment adhere t| assessment adhere to a | assessment adhere to a
not adhere to a a logical skill logical skill sequence. logical skill sequence.
logical skill sequence. Three Three questions related t{ Three questions related to
sequence and less | questions related to | student performance and | student performance and
than the minimal student performance| one question related to | one question related to
number of question{ and one question teaching strategies are | teaching strategies are
highlighted for related to teaching | highlighted for assessmej highlighted for assessmen
assessment is stratgies are and are specifically and are specifically
speified. A highlighted for worded. A specific worded. A specific
rationale for why assessment and are | rationale citing details rationale citing details
the questions generally worded. A | related to student related to student
guiding the general rationale for | characteristics and characteristics and
assessment were | why the questions performance regarding | performance as well as the
chosen is not guiding the why the questions guiding nature of the skill being
included. assessment were the assesment were taught regarding why the
chosen is included. | chosen is included. questions guiding the
assessment were chosen
included.

/25 | Assessment Assessment Assessment procedures | Assessment procedures
procedures are procedures generally| specifically address each| specificallyaddress each
unclear ad overly | address each questig question targeted for question targeted for
broad such that they targeted for assessment and are assessment and are detai
cannot be replicate( assesment and lack | detailed enough to be enough to be replicated by
by another details required for | replicated by another another professional.
professional. replication by anothe| professional. Assessment procedures a
Assessment professional. designed in such a way th
procedures do not data related to student
address or performance can be
inadequately acquired efficiently and
address all of the unobtrusively.
guestions targeted
for assessment.

/20 | Data collection Data collection Data collection Data collection procedures

procedures are
unclear and lack
reliability and/or

validity; data sheets

procedures are overly
general leading to
inconsistency in
scoring; data sheets

procedures are detailed

and specific; data sheets
are streamlined and cleat
but contain too little

are detailed and specific;
data collection sheets

streamlined and clear with
student data provided by
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are not included

are included, but do
not contain student
data or ardormatted
in such a way that
data collection is
cumbersome or
confusing

student data by which to
adequately judge student
performance

which to adequately judge
student performance

/20 | Discussion of Discussion of results| Discussion of results and| Discussion of results and
results is overly related to each implicatons for implications for instruction
general and focusey§ individual assessmern instruction related to eacl related to each individual
on the assessment | question is general. | individual assessment assessment question is
as a wole instead | Implications for guestion is specific and | specific and detailed and
each individual instruction are detailed. draws upon specific
guestion. globally discussed. examples irthe data
Implications for collected on student
instruction are not performance.
included.

/10 | Mechanics Mechanics Mechanicsassignment is | Mechanicsassignment is
assignment is assignment is written| written in a clear, concise| written in a clear, concise,
written in a in a nonspecific or professional manner with| professimal manner with
nonspecific, unprdessional minimal grammar, attention given to proper

disconnected, or
unprofessional
manner with
multiple grammar,
spelling, and

punctuation errors.

manner with
grammar, spelling,
and punctuation
errors.

spelling, and punctuation
errors.

grammar, spelling, and
punctuation.
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The IEP Assignment consists of:

A listing of the participants' roles

A present level of performance that includes how the digig@ffects the student's involvementdaprogress in the
general education curriculum, provides relevant backgdaoformation, indicates the level of academic skills,iabc
skills, and functional life skills as appropriate and isitigsly worded, detailing the student's strengths as well a
describing areas of need

Measurable annual goals and benchmarks that provide aiptéstiof: the behavior the student is to perform, the
conditions under which the behavior will be performed, dmeldriteria needed for mastery

The design/descrifon of the data collection procedures that will be used tmitoo the studentOs pregs toward the
goal/benchmarks

Mechanicsassignment should be written in clear, concise, professiomranner with attention given to proper grammar, spelling,
and purtuation
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IEP Scoring Guide

Points Unsatisfactory Nearing Proficiency Proficient Advanced
Not all participants are | Some participants are | All participants and their | All participants and their
13 listed. listed without roles are listed. roles are listed.
identification of their
roles
Not all component Present level of Present level of Present level of performance
/10 needed in a present performance includes performance include includes specific statements
level of performance general statements aboy specific statements about| about how the disability
are addressed. how the disability affects| how the disability affects | affects the student's
the student's involvemen the student's involvement | involvement and progress in
and progress in the and progress in the generi the general education
generdeducation education curriculum, curriculum, provides relevant
curriculum, provides provides relevant background information,
relevant background background information, | indicates level of academic
information, indicates indicates level of academi( skills, social skills, and
level of academic skills, | skills, social skills, and functional life skills as
social skills, and functional life skills as appropriate, and is positively
functional life skills as appropriate, and the worded, detailing the
appropriate, and the student's strengths as wel| student's strengths as well as
student's strengths as | as needs are detailed. describing areas of need. In
well as needs are describing a student's level o
detailed. performance, the
documentation used to
determine that performance i
specified
Most of the behavioral | Some of the behavioral | Measurable annual goals | Measurable annual goals an
120 objectives are missing | objectives are missing | and benchmarks that benchmarks that provide a
one or more of the one of the needed provide a description of: | description of: the behavior
needed components components (condition; | the behavior the student ig the student is to perform, the
(condition; observable | observable behavior, or | to perform, the conditions | conditions under which the
behavior, or criteria) criteria) under which the behavior | behavior will be performed,
will be performed, and the| and the criteria needed for
criteria needed for mastery. Generalization,
mastery. maintenance, and fluency are
addressed as appropriate.
2 or more items of 1 item of information is | Special education and Special education and relate
Methods | information are missing| missing from the special | related services are listed | services are listed and the
Il from the special education and related and the projected date for| projected date for beginning
education and related | servicessection of the beginning the services an¢ the services and program
services section of the | IEP program modifications arel modifications are given as
IEP given as well as the well as the anticipated
anticipated frequency, frequency, location and
location and duration of | duration of each
each
Points Unsatisfactory Nearing Proficiency Proficient Advanced
The supplementary aids Supplementary aids and| Supplementary aids and | Supplementary aids and
Methods | and services section of| services that are services, including services, icluding assistive
Il the IEP is not filled out.| commonly provided for | assistive technology have| technology have been
an individual with the been considered and considered and incorporated
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characteristics listed are
not considered or there is
not documentation that
they were considered.

incorporated into the IEP
as appropriate; if no
supplementary aids are
services are needed;
appropriate documentatio
indicates this.

into the IEP as appropriate; if
no supplementary aids are
services are needed;
appropriate documentation
indicates this.

Methods
Il

The extent, if any, to
which the student will
not paricipate with
students who do not
have disabilities in
general education

The extent, if any, to
which the student will
not participate with
students who do not hav
disabilities in general
education classes is

The extentif any, to
which the student will not
participate with students
who do not have
disabilities in general
education classes is

The extent, if any, to which
the studenhwill not

participate with students who
do not have disabilities in
general education classes ar
in extracurricular and other

Methods
I

classes is not documented documented and a nonacademic activities is

documented rationale is given for the | documented and a rationale
time the student is notin | given for the time the student
general education is not in general education

Individual Individual modifications | Individual modifications in| Individual modifications in

modifications in the
administration of state
or district wide
assessments of studen
achievement are not
addressed

in the administration of
state or district wide
assessments of student
achievement that are
commonly proided for
an individual with the
characteristics listed are
not considered

the administration of state
or district wide
assessments of student
achievement are listed

the administration of state or
district wide assessments of
student achievement are liste

Documentation of

How the student's

How the student's progres

How the studat's progress

/10 student progress and/o| progress toward annual | toward annual goals will | toward annual goals will be
how this information goals will be measured | be measured and how the| measured and how the
will be provided to and how the studesst’ student's parents will be | student's parents will be
parents is not addresse| parents will be informed | informed of the student's | informed of the student's
of the student's progress| progress are specifically | progress are specifically
are generally described | documented documented Data collection
procedures are unobtrusive
and efficient.
Methods | Modifications to the district dicipline policies are listed as needed
Il
Methods | Transition statement beginning at age fourteen, tramsfilan beginning at age sixteen, and notification one yeg
Il before majority of transfer of rights are included as appiaip
Unsatisfactory Nearirg Proficiency Proficient Advanced
IEP/general education | IEP/general education pla| IEP/general education platl IEP/general education plan
Methods | plan does not address | addresses each area neeq addresses each area need addresses each area needj
Il each area needed and | and lists general and lists specific and lists specifi
lists specific instructional and instructional and instructional and behaviora
instructional and behavioral supports; behavioral supportsina | supports in a user friendly
behavioral supports needless jargon may be | user friendly manner manner
used
Mechanicsassignment | Mechanicsassignmentis | Mechanicsassignmentis | Mechanicsassignment is
17 is written in a written in a ronspecific or | written in a clear, concise, | written in a cleargoncise,
nonspecific, unprofessional manner professional manner with | professional manner with

disconnected, or
unprofessional manner
with multiple grammar,
spelling, and

punctuation errors.

with grammar, spelling,
and punctuation errors.

minimal grammar,
spelling, and punctuation
errors.

attention given to proper
grammar, spelling, and
punctuation.
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Presenter(s):
Strategy presented:
Total score: /50 pts.

Learning Strategy Presentation Scoring Guide

Criteria

Comments

Written lesson plan ispecific
and follows logical, stefby-step
procedures

Observation form is scored with
brief description and rationale of
the top strength and top weakne
of the written lesson plan (in ligh
of the observation form)

Presenter ideiftes the target
group of student for which the
strategy can be used (age and
functioning level) and gives at
least two examples of how the
lesson plan could be modified fo
learners of a different age or
functioning level.

Teaching of the stratg follows
the written lesson plan with the
highlighted practices being
demonstrated.

Responding to audience questio
is done in a sensitive manner wit
the presenters attending to the
guestioner, confirming the
validity of the question, and
arswering the question as direct|
as possible.
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Webster University
School of Education

Vision : O . . . We all must work to make this world worthy of its childra.O (Casals, 1970)

Mission : The School of Education at Webster University provides its students with the knowledge, experiences, and
practical tools that help them guide both themselves and others toward lifelong learning. The School of Education is a
community of educator-scholars who apply critical reflections and creative energies to enhance learning in schools and
other educational settings. The faculty strives to support this community by modeling effective teaching practices based
on sound theory and research. Personalized approaches create a challenging, yet supportive environment that permits
the risk-taking necessary for learning and growth. The School of Education encourages its faculty and students to work
actively toward this end, keeping in mind that action must be rooted in visionary, yet realistic, thinking. This thought and
action process underscores the development of an inner-directed self-understanding, an outer-directed global
perspective, and an appreciation of human diversity that arises from both.

Theme: Developing a world of learners through knowledge, leadership, and life-long learning.

cwof ..

- KNOWLEDGE -
‘oo\

................................ ..........(.....LI.F.E._.LONG..L.EARN.‘NG...:..:......(.(

- LEADERSHIP

The universal mandala (a circle with intersecting vertical and horizontal lines) graphically represents the conceptual
framework of the School of Education. The outer circle provides the framework for a Oworld of learnersO ioultural settings.
The two axes represent the theme components of knowledge, leadership, and life-long learning. These lines are broken to
emphasize the fluid relationship of the goals and integrated concepts. Each quadrant represents one of the schoolOgour
goals for its candidates: to develop knowledgeable learners, informed instructors, reflective collaborators, and responsive
educators.
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School of Education
Goals

1. Education candidates will demonstrate knowledge of the subject matter, knowledge of the learner, and knowledge of
pedagogy based on inquiry and scholarship.

The knowledgeable learner:
1.1  knows content that supports conceptual understanding;
1.2  applies tools of inquiry to construct meaningful learning experiences;
1.3 identifies developmental factors in student learning; and
1.4  understands theoretical principles of effective instruction to plan learning experiences.

2. Education candidates will incorporate multiple assessment and instructional strategies to support effective
educational practices based on research and theory.

The informed instructor:
2.1 designs curriculum based on studentsO prior knowledge, leeing styles, strengths, and needs;
2.2 understands and uses a range of instructional strategies;
2.3 uses a variety of communication modes, media, and technology to support student learning; and
2.4 employs a variety of formal and informal assessments to monitor learning and modify instruction.

3. Education candidates will reflect on the roles educators take as leaders of change through collaboration with
colleagues, students, and families in schools and communities.

The reflective collaborator:
3.1 values and integrates reflection to grow as a professional;
3.2  promotes communication and collaboration with colleagues, families, and community leaders;
3.3  seeks relationships with families and students to support student learning; and
3.4 initiates change that benefits students and their families.

4. Education candidates will demonstrate respect for diversity through responsive teaching and learning that values
individual differences.

The responsive educator:
4.1  understands and responds appropriately to issues of diversity
4.2  acknowledges social and cultural contexts to create effective teaching and learning environments;
4.3  adapts instruction to the learnerOs knowledge, ability, ad background experience; and
4.4  identifies resources for specialized services when needed.
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School of Education
Dispositions

NCATE defines dispositions as Othe values, commitments and professional ethics that influence behaviors toward
students, families, colleagues, and communities and affect student learning, motivation, and development as well as the
educatorOs own professional growth. CPfofessional Standards, p. 53) There is significant value in focusing attention on
qualities that make an effective teacher.

1. Understands and Respects Self
1.1 Understands and respects that s (he) may be different from others
1.2 Embraces an openness to change (adaptability, flexibility)
1.3 Exhibits curiosity
1.4 Engages in reflection

2. Understands and Respects Others
2.1 Understands, respects, and responds appropriately to diversity in a variety of settings
2.2 Exhibits empathy
2.3 Commits to fairness and honesty
2.4 Listens respectfully to other points of view

3. Understands and Respects Professional Communities
3.1 Commits to professional behavior in university and school cultures
3.2 Practices informed decision-making in university and school cultures
3.3 Communicates and collaborates in university and school cultures
3.4 Accepts academic rigor (willingness to work/ high expectations)
3.5 Affects change with courage and confidence
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Missouri Standards for Teacher Education Programs (MoSTEP)

MOoSTEP Standards

Performance Indicators

The pre-service teacher understands the central
concepts, tools of inquiry and structure of the
disciplines(s) within the context of a global society
and creates learning experiences that make these
aspects of subjetmatter meaningful for students.

1.2 presents the subject matter in multiple ways
1.3 uses students' prior knowledge

1.4 engages students in the methods of inquiry use
the discipline

1.5 creates interdisciplinary learning

Standard 2. The presavice teacher understands
how student learn and develop, and provides
learning opportunities that support the

intellectual, social, and personal development of al
students.

2.1 knows and identifies child/adolescent developm
2.2 strengthens prior kndedge with new ideas

2.3 encourages student responsibility

2.4 knows theories of learning

Standard 3. The preservice teacher understands
how students differ in their approaches to learning
and creates instructional opportunities that are
adapted to diverse learners.

3.1 identifies prior experience, learning styles,
strengths, and needs

3.2 designs and implements individualized instructic
based on prior experience, learning styles, strengths
and needs

3.3 knows when and how to access specialized
savices to meet students' needs

3.4 connects instruction to students' prior experiend
and family, culture, and community

Standard 4. The preservice teacher recognizes th
importance of long-range planning and curriculum
development and develops, implments, and
evaluates curriculum based upon student, district,
and state performance standards.

4.1 selects and creates learning experiences that a
appropriate for curriculum goals, relevant to learners
and based upon principles of effective instrust{e.g.
encourages exploration and problem solving, buildir]
new skills from those previously acquired)

4.2 creates lessons and activities that recognize
individual needs of diverse learners and variations
in learning styles and performance.

4.3 evaluags plans relative to long and shaerm
goals and adjust them to meet student needs and to
enhance learning

Standard 5. The preservice teacher uses a variety
of instructional strategies to encourage students'
development of critical thinking, problem solving,
and performance skills.

5.1 selects alternative teaching strategies, materials
and technology to achieve multiple

instructional purposes and to meet student needs
5.2 engages students in active learning that promot
the development of criticahinking, problem solving,
and performance capabilities

Standard 6. The preservice teacher uses an
understanding of individual and group motivation
and behavior to create a learning environment that
encourages positive social interaction, active
engagenent in learning, and selfmotivation.

6.1 knows motivation theories and behavior
management strategies and techniques

6.2 manages time, space, transitions, and activities
effectively

6.3 engages students in decision making
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MOoSTEP Standards

Performance Indicators

Standard 7. The preserviceteacher models
effective verbal, nonverbal, and media
communication techniques to foster active inquiry,
collaboration, and supportive interaction in the
classroom.

7.1 models effective verbal/ nererbal
communication skills

7.2 demonstrates sensitiyito cultural, gender,
intellectual, and physical ability differences

7.3 supports and expands learner expression in
speaking, writing, listening, and other media

7.4 uses a variety of media communication

Standard 8. The preservice teacher understand
and uses formal and informal assessment
strategies to evaluate and ensure the continuous
intellectual, social, and physical development of
the learner.

8.1 employs a variety of formal and informal
assessment techniques (e.g. observations,
portfoliosof student work, teachanade tests,
performance tasks, projects, student-sal$essments,
authentic assessments, and standard tests) to enha|
and monitor her or his

knowledge of learning, to evaluate student progress
and performance, and to modify ingttional
approaches and learning strategies

8.2 uses assessment strategies to involve learners
selfassessment activities, to help them become
aware of their learning behaviors, strengths, needs i
progress, and to encourage them to set persorads g
for learning

8.3 evaluates the effect of class activities on both
individual and the class as a whole, collecting
information through observation of classroom
instructions, questioning, and analysis of student wc
8.4 maintains useful records of dent work and
performances and can communicate student progre
knowledgeably and responsibly, based

on appropriate indicators, to student, parents, and o
colleagues

Standard 9. The preservice teacher is a reflective
practitioner who continually assesses the effects of|
choices and actions on others. This reflective
practitioner actively seeks out opportunities to
grow professionally and utilizes the assessment
and professional growth to generate more learning
for more students.

9.1 applies a varigtof sel-assessment and
problemsolving strategieseflecting on practice,
their influences on students' growth and learning,
and the complex interactions between them

9.2 uses resources available for professional
development

9.3 practices professiohethical standards
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MOoSTEP Standards

Performance Indicators

Standard 10. The preservice teacher fosters
relationships with school colleagues, parents, and
educational partners in the larger community to
support learning and well-being.

10.1 participates in collegial activities designed to
make the entire school a productive learning
environment

10.2 talks with and listens to students, is sensitive g
responsive to signs of distress, and seeks appropria
help as needed to solve students' problems

10.3 seeks opportunities to develop relaibips with
the parents and guardians of students, and seeks to
develop cooperative partnerships in

support of student learning and wéking

10.4 identifies and uses the appropriate school
personnel and community resources to

help students reach thdirll potential
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MOoSTEP Standards

Performance Indicators

Standard 11. The preservice teacher understands
the theory and application of technology in
educational settings and has technological skills to
create meaningful learning opportunities for all
students.

11.1 demonstrates continual grih in the uses and
troubleshooting of current and emerging computer
technologies to run software; to access, generate, a
manipulate data; and to publish results.

11.2 applies current research on teaching and
learning with technology to plan and deliver
developmentallyappropriate learning opportunities t
integrate a variety of

software, applications, and learning tools (e.qg.,
graphing calculators, languages translators, scientif
probeware, musical composition software, electroni
maps, etc.) to syport the

diverse needs of learners.

11.3 identifies. locates, explores, and evaluates for
accuracy and suitability, computer/technology
resources including applications, tools, educational
software, and associated documentations. Designs
utilizes technologyenhanced, learnarentered
classroom strategies and activities (including teamir]
and/or

small group collaboration) to address the diverse ne
of students. Facilitates technologyhanced learning
experiences that develop studentsO higtaher
thinking skills, creativity, and problersolving skills;
content standards; and student technology standarg
11.4 uses technology resources in assessing
student learning of subject matter using a variety of
assessment techniques to collect and analgze, to
interpret results, and to communicate findings to
improve instructional practice and

maximize student learning (including the use of
technology resources for learning, communication, &
productivity).

11.5 uses technology resources to engage in
ongoing professional development and lifelong
learning. Continually evaluates and reflects on
professional practice to make informed decisions
regarding the use of technology in support of studen
learning. Uses technology to communicate and
collaboratewith peers,

parents, and the larger community in order to nurtur
student learning and to conduct research and to sol
problems.

11.6 models and teaches legal and ethical

practice related to technology, information, and
software resources, as well as gade and healthy use
of technology resources. Applies technology resour
to enable and empower learners

with diverse backgrounds, characteristics, and abilit
including facilitating equitable access to technology
resources for all studerstsE Syllabus: Approved 1/05 29




CECCode of Ethics for Educators of Persons with Exceptionalities

1. Special education professionals are committed to developing the highest@claicand
guality of life potential of individuals with exceptionalities.

2. Special education professioagdromote and maintain a high level of competence and
integrity in practicing their profession.

3. Special education professionals engage in professional activities whichit resieiduals
with exceptionalities, their families, other colleagues, shisleor research subjects.

4. Special education professionals exercise objective professional judgntieataractice of
their profession.

5. Special education professionals strive to advance their knowledge and gialtdirey the
education of indviduals with exceptionalities.

6. Special education professionals work within the standards and policies iogbtbfgssion.

7. Special education professionals seek to uphold and improve where necessansthe
regulations, and policies governitige delivery of special education and related services and
the practice of their profession.

8. Special education professionals do not condone or participate in unethical drali¢gja
nor violate professional standards adopted by the Delegate AdgsefMCEC.

The Council for Exceptional Children. (1993). CEC Policy Manual, Section Three2pa
(p. 4). Reston, VA: Author.
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