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COURSE DESCRIPTION :

This course introduces preserviaed inservicespecial education teachers to the curriculum, organizational
strategies, and instructional techniques appropriate to the needs of studentslevdhd moderate disabilities,
with a focus in the content areas of science, social studies (government, geography, and espmbifdcand
adolescent literature, physical education, health, art, and music. It addithe use of technology in adapting
the regular curriculum, based on a fulctal assessment of the curriculum and learner behavior. This course

emphasizes team planning and delivery, including parents, regular educationgeadn@nistrators, and

support specialists.

1. LEARNING OUTCOMES:

Learning Outcomes

SOE Goals, SOE Dpsitions, MOGSTEP and
Professional Standards Addressed

Describe the scope and sequence of general and
special curricula and make linkages between this
information and national, state, and local standards

SOE 1.1,
CC7K2; CC7KS3; CC7K1; CC8K5

Describe resarch supported instructional practices,
and strategies used across the continuum of servic
delivery models

SOE 2.2;
MO-STEP 1.2, 1.3, 1.5, 2.4;
CC4S3; GC4S7; GC5K2; GC5S2; CC7K4; CC7S9

Develop curricula for the instruction of academic
content for indivduals with disabilities

SOE21,2.2,23,2.4,43,44

MO-STEP 3.1,3.2,3.4,4.1,4.2,4.3,5.1, 5.2;
GC4S10; GC4S13; GC6S4; CC7S8; CC7S10;
CC7S11,; GC7S3

Develop curricula for the instruction of motor,
sensory, cognitive, social, language, affectied
functional life skills for individuals with disabilities

SOE 2.1,2.2,2.3,2.4,4.3,4.4;

MO-STEP 3.1, 3.2,3.4,4.1,4.2,4.3,5.1, 5.2;
GC4K1,; CC7S7; GC7S5; GC7S7; CC5K5; GC554;
CC7S10; CC7S11,; CC7S14, GC7S3: GC7S8

Identify strategies which allowtudents to access ang
acquire curricular content knowledge as needed;

SOE 2.1,2.2,2.3,4.3,4.4;

MO-STEP 1.2,1.3,1.4,15.2.2,2.3,3.4,5.1,5.2,6
11.2,11.3;

CC7S1




Describe techniques that can be used to provide an SOE 4.3, 4.4;
support services in genérducation settings. MO-STEP 6.1, 6.2;

CC4S6; GC7K1; GC5K3

2. & 3. SCHEDULE OF REQUIRED READINGS, CLASS PRE PARATIONS AND
ASSIGNMENTS, LECTURE S, DISCUSSIONS, STUD ENT PRESENTATIONS, O UT-OF-
CLASS ASSIGNMENTS AN D EXAMS.

Week 1

Week 2

Week 3

Course oerview
Introduction to Web CT site

Complete IEP forms begun in Method$ Bring to class with you.
Curriculum Matrix Model
General Education Plan

Prior to next week's clasread Chapters 1 and 2 (Meltzer et #&xt), Chaptersl through 4
(Hooveré& Pattontext) and Wolfe, P.S. & Hall, T.E. (2003). Making inclusion a reality for
students witrsevere disabilitiesTeaching Exceptional Children, 35(46-60. (handouts)

Review IEPscoring guide and assignment

Identifying Research onfkectiveness
Review available curriculum and write appropriate IEP objectives fogassi case study
Select Curriculum for Analysis

Planning Instruction
Instructional Process ModelContent, Process and Product
Deciding on appropriate adaptatgn

Introduction to Unit planning

Develop Unit Objectives, Link to Show Me Standasdsd Grade Level Expectatiaridevelop
PreUnit Assessment

Introduction to BloomOs Taxonomy

Incorporating Children's and Adolescent Literature and other print resources

Using technology

Prior to next week's classead Sugai, G. & Lewis, T.J. (1996Preferred and promising
practices for social skills instructiorEocus on Exceptional Children, 29(4)1-26., Korinek, L.
& Popp, P.A. (1997). Collaborativmainstreamintegration ofsocial skills with academic
instruction. Preventing School Failure, 41(4)48153 and WargerC.L. & Rutherford, Jr.,
R.B. (1993).Co-teaching to improve social skillPreventing Schodtailure, 37(4)21-27.
(handouts)

Review Curriculum Evaluation Guidelines and Assignment
Social skills instruction lecture

Discuss social skills articles

Develop Social Skills Unit following scoring guide requirements
Student Grouping and Cooperative Learning Lecture and Agtivit




Introduction to Lesson Design
Group Development of Unit Plan and 1 LessdarP(grade level determined [agsigned case
study)

Prior to next week's claggad Warner, M. M. & Cheney, C. O. (1996). Guidelines for
developing and evaluating prograrfor secondary students with mild disabilitidatervention

in School & Clinic, 31 276284, Smith, S.W. & Gilles, D.L. (2003).Usingkey instructional
elements tosystematicallypromotesocial skills generalization fostudents withchallenging
behavior. Intervention in Schoo& Clinic, 39(1), 30-38., Weaver, R., Landers, M.F., & Adams,
S. (1991). Making curriculum functional: Special education and beydmigrvention in
School and Clinic, 26(5284-287., Clark, G. (1994). Is a functioheurriculum approach
compatible with an inclusive education modeleaching Exceptional Childre84-38.
(handouts)

Prior to next week's claggviewthe curricular frameworks and gradevel expectations for
Science angbrint information appropria¢ for the grade level of your assigned case study
http://www.dese. mo.gov/divimprove/curriculum/GLEDocuments.hml

(select Science)

http://www.dese. mo.gov/divimprove/curriculum/frameworks/sciece.html

IEP case study DUE
Week 4 Functional life skills
Discuss Warner & Cheney and Smith and Gilles articles

Identifying essential skills in the general education curriculum

ContinueLesson Design
Productive Teaching Practice Checklist

Group Development dfife Skills Units and Lessons
Review Unt Scoring Guides and Assignment

Identifying Science Content for the Unit for Assigned Case Study
Using Science Curriculum Frameworks and Grade Level Expectations

Prior to next weekOs classad Chapters 3 through 7 (Meltzer et gxf) and Chapgrs 5 and 6
(Hoover and Patton text)

Week 5 Group development ddcienceunit plan (grade level determined by assigned case study)
Practice Teaching 1 Lesson

Multiple Intelligences
Prior to next week's clag®gviewthe curricular frameworks for Soci&tudies
Prior to next week's classead Chapters #4 (Lenz & Schumaketext) andJenkins, R.A.

(2005). Interdisciplinary instruction in the inclusion classrooheaching Exceptional Children,
37(5),42-28. (handout).




Week 6

Week 7

Week 8

ANALYSIS OF FUNCTIONAL LIF E SKILLS /SOCIAL SKILLS CURRICULA DUE

Social Studies
Review curriculum frameworks and grade level expectations
Strategic Instruction witfrextuallnformation

Group development ddocial Studiesinit plan (grade level determined by assignesecstudy)
Prior to next week's classead Chapter 7 (Hoover & Patton text) and Chapter 8 (Meltzer, et al
text)

Reviewthe curricular frameworksnd GradelLevel expectation®r Health and Physical
Education

SOCIAL SKILLS UNIT DUE

Human Sexuality

Health Education

Group development dflealthunit plan (grade level determined by assigned case study)

Physical Education
Adaptations for Individuals with physical disabilities

Individual work sessioron ScienceJnit Plan

Prior to next week's claggviewthe curricular frameworksnd gradelevel expectationor
Fine Arts

Fine Arts

Assistive Technology

Active Engagement

SCIENCE UNIT PLAN DUE

4. RESOURCES:

Required Reading:




Lenz, K., & Schumaker,.J(1999). Adapting language arts, social studies, and
science materials for the inclusive classrooReston, VA: Council for Exceptional
Children.

Meltzer, L. J., Roditi, B. N., Haynes, D. P., Biddle, K. R., Paster, &Taber, S. E.
(1996). Strateges for successAustin, TX: ProEd.

Hoover, J. J. & Patton, J. R. (1997Curriculum adaptations for students with
learning and behavior problem@nd ed.) Austin, TX: Prd&d.

All handouts and resources on Web @idin Class Resources Binder

5. EVALUATION:

Assessments Links to Course Outcomes Percentage of Grade
Complete IEP case styavith | Describe the scope and semqae of 10 %
appropriate adaptations, general and special curricula and




curriculum matrix, and IEP
compliance plans for general
educators

make linkages between this
information and national, state, and
local standards

Describe research supported
instructional practices, and strateg
used across the continuum of serv
delivery models

Analyss of functional skills | Develop curricula for the instructior 10%
or social skills curricula **** | of motor, sensory, cognitive, social
language, affective, and functional
life skills for individuals with
disabilities
Unit plan #1 with minimum of| Develop curricula for the instructiof 30%
4 les®ns Group instruction in of motor, sensory, cognitive, social
a SELFCONTAINED language, affective, and functional
SETTING****Social Skills life skills for individuals with
content disabilities
Unit plan #2 withminimum of | Develop curricula for the instructiof 30%
4 lessons of academic content for individuals
GENERAL EDUCATION with disabilities
SETTING **** Science
content with Life Skills Identify strategies which allow
application appropriate for | students to access and acquire
identified students with curricular content knowledge as
disabilities needed,;
Describe techniques that can be ug
to provide and support services in
general education settings.
Participation in group Develop curricula for the instructiof 10%
development of curricular of academic content for individuals
unitsiadaptations with disabilities
Develop curricula for the instructiof
of motor, sensory, cognitive, social
language, affective, and functional
life skills for individuals with
disabilities
Class prep/ attendance 10%

1000 points total

GRADING SCALE:

A 920-1000 points B+ 88899 C+ 780799 NC 699
A-900919 B 820879 C 720779 & below
B- 800819 C- 700719




ALL ASSIGNMENTS ARE DUE AT THE BEGINNING OF THE CLASS PERIOD. ANY
ASSIGNMENT SUBMITTED AFTER THE DUE DATE WILL RECEIVE AN AUTOMATIC 25%
REDUCTION PER WEEK THAT IT I S PAST DUE.

Note: ALL PAPERS/PROJECTS MAY BE RETURNED VIA A SELF -ADDRESSED, STAMPED
ENVELOPE. PAPERS ARE NOT AVAILABLE FOR PICK -UP IN THE SOE OFFICE.

7. ACADEMIC HONESTY POLICY:
Students at Webster University are expected to practice academic hostg.

Plagiarism is intentionally claiming that another personOs work is his/hesramplying that another personOs
work is his/her own (through inadequate or inaccurate citations of referertegi@hd

Students:
¥ Should not copy whole portions ofxefrom another source as a major component of papers or projects.

¥ Should identify the title, author, page number/webpage address, and publicatiohwat&sowhen
directly quoting small portions of texts, articles, interviews, or website

¥ Should appopriately identify the source of information when paraphrasing (restatitegsi from texts,
interviews, articles, or websites.

¥ Should follow the guidelines of the American Psychological Association Style Guida referencing
all research sources.

In its broadest sense, plagiarism is using someone else's work, presented ait akyoar
own. Any time you borrow another person's work, whether as a direct quotation or
paraphrased, you must use a citation. All citations must be properly documented and
references must be providedll papers and projects that are starred **** must be
submitted as an electronic copy.The electronic copy will be sent to the turnitom
database to determine if any part of the paper has been copied and not propérly cite
Students who plagiarize will earn "no credit" for the assignment. At theeatisn of the
instructor, the student will fail the course or be referred to the departmeintactthdean for
disciplinary action.

8. ACCESSIBILITY/ACCOMODATIONS POLICY
If you have a disability, please see me as soon as possible to discuss your acctiomroias.

9. OTHER
This syllabus is subject to change at the discretion of the instru@tdents who miss two or more
classes of an-8veek class are advised tati\draw; a NC may be issued for the courg€aass
participation is mandatory. A lack of participation during class discussiodsrasmall group
activities will affect your participation gradeMakeup assignments for participation points are not
availeble. Students are welcome to submit assignments early for feedback; upon request a



assignment for which a student has receiaagtadebelow a B may be resubmitted. In that case, the
final grade for that assignment will libe average of the two gradéé$o assignments will be
accepted (initial or resubmission) after the last day of class.

Students who do not complete the requirements of the course must contact the inptiactorthe
end of the course to complete an Incomplete Course fotherwisea NC will be issued.

WEBSTER UNIVERSITY
SCHOOL OF EDUCATION

Vision: O . . . We all must work to make this world worthy of its children.O (C  asals, 1970)

Mission: The School of Education at Webster University provides i ts students with the knowledge,
experiences, and practical tools that help them guide both themselves and others toward lifelong
learning. The School of Education is a community of educator -scholars who apply critical reflections
and creative energies to e nhance learning in schools and other educational settings. The faculty




strives to support this community by modeling effective teaching practices based on sound theory
and research. Personalized approaches create a challenging, yet suppor tive environment t hat
permits the risk -taking necessary for learning and growth. The School of Education encour ages its
faculty and students to work actively toward this end, keeping in mind that action must be rooted in
visionary, yet realistic, thinking. This thought and action process underscores the development of an
inner-directed self -understanding, an outer -directed global perspective, and an appreciation of
human diversity that arises from both.

Theme: Developing a world of learners through knowledge, leadership, a nd life -long learning.

~KNOWLEDGE 1 |

The mandala is a universal design that represents meaning. It appears in chi IdrenOs early drawings in
many cultures and seems a fitting symbol to represent the conceptual schema of the School of
Education. The outer circle is th e Oworld of learnersO in cultural settings. Each quadrant represent s
one of the school®s four goals for its candidates: to develop knowl edgeable learners, informed
instructors, reflective collaborators, and responsive educato rs. The two axes represent the theme
components of knowledge, leadership, and life -long learning. These lines are broken to emphasize
the fluid relationship of the goals and integrated concepts.

SCHOOL OF EDUCATION GOALS

1. Education candidates will demonstrate knowledge of the stimatter, knowledge of the learner, and
knowledge of pedagogy based on inquiry and scholarship.
The knowledgeable learner:
1.1 knows content that supports conceptual understanding;




1.2 applies tools of inquiry to construct meaningful learning experiences;
1.3 identfies developmental factors in student learning; and
1.4 understands theoretical principles of effective instruction to plan learxipgreences.

Education candidates will incorporate multiple assessment and instrdcticatagies to support
effective edicational practices based on research and theory.

The informed instructor:

2.1 designs curriculum based on studentsO prior knowledge, learning styles, stremptieeds;

2.2 understands and uses a range of instructional strategies;

2.3 uses a variety of communittan modes, media, and technology to support student learning; and
2.4 employs a variety of formal and informal assessments to monitor learning ediflyrmstruction.

Education candidates will reflect on the roles educators take as leadersigedhaougtcollaboration
with colleagues, students, and families in schools and communities.

The reflective collaborator

3.1 values and integrates reflection to grow as a professional;

3.2 promotes communication and collaboration with colleagues, families, and goitynfreaders;
3.3 seeks relationships with families and students to support student learning; and

3.4 initiates change that benefits students and their families.

Education candidates will demonstrate respect for diversity through resporehenig and learning
tha values individual differences.

The responsive educator

4.1 understands and responds appropriately to issues of diversity

4.2 acknowledges social and cultural contexts to create effective teachingaanohfgenvironments;
4.3 adapts instruction to the learnekBewledge, ability, and background experience; and

4.4 identifies resources for specialized services when needed.




Dispositions:

There are various definitions of dispositions. The dictionary sugge sts that dispositions
are the combination of traits revealed by oneOs habitual ways of behaving or
thinking. NCATE defines dispositions as Othe values, commitments and professional
ethics that influence behaviors toward students, families, colleagu es, and
communities and affect student learning, motivation, and dev elopment as well as
the educatorOs own professional growth. O (Professional Stan dards, p. 53)
Interpreting and assessing dispositions is often more intuitive th an it is descriptive
and measurable. Regardless of the difficulty of assessment, th ere is significant value
in focusing attention on qualities that make an effective teacher.

1. Understands Self
1.1 Understands and respects that s (he) may be different from others
1.2 Embraces an openness to change (adaptability, flexibility)
1.3 Exhibits curiosity
1.4 Engages in reflection

2. Understands and Respects Others
1.1Understands, respects, and responds appropriately to diversity in a varietyirgds
1.2 Exhibits empathy
1.3Commits to fairness and honesty
2.4 Listens respectfully to oth@oints of view

2. Understands and Respects Professional Communities
2.1 Commits to professional behavior in university and school cultures
2.2Practices informed decisiemaking in university and school cultures
2.3Communicates and collaborates in university and scbaltures
2.4 Accepts academic rigor (willingness to work/ high expectations)
2.5 Affects change with courage and confidence




Missouri Standards for Teacher Education Programs (MoSTEP)

MoSTEP Standards

Performance Indicators

The pre-service teacher understands the central
concepts, tools of inquiry and structure of the
disciplines(s) within the context of a global
society and creates learning experiences that
make these aspects of subject matter
meaningful for students.

1.2 presents the subjectmatter in multiple ways
1.3 uses students' prior knowledge

1.4 engages students in the methods of inquiry
used in the discipline

1.5 creates interdisciplinary learning

Standard 2. The pre-service teacher
understands how student learn and develop,
and provides learning opportunities that
support the intellectual, social, and personal
development of all students.

2.1 knows and identifies child/adolescent
development

2.2 strengthens prior knowledge with new ideas
2.3 encourages student responsibility

2.4 knows theories of learning

Standard 3. The pre-service teacher
understands how students differ in their
approaches to learning and creates instructional
opportunities that are adapted to diverse
learners.

3.1 identifies prior experience, learni ng styles,
strengths, and needs

3.2 designs and implements individualized
instruction based on prior experience, learning
styles, strengths, and needs

3.3 knows when and how to access specialized
services to meet students' needs

3.4 connects instruction to students' prior
experiences and family, culture, and community

Standard 4. The pre-service teacher recognizes
the importance of long -range planning and
curriculum development and develops,
implements, and evaluates curriculum based
upon student, distr ict, and state performance
standards.

4.1 selects and creates learning experiences that
are appropriate for curriculum goals, relevant to
learners, and based upon principles of effective
instruction (e.g. encourages exploration and
problem solving, buil ding new skills from those
previously acquired)

4.2 creates lessons and activities that recognize
individual needs of diverse learners and
variations

in learning styles and performance.

4.3 evaluates plans relative to long and short-
term goals and adjust them to meet student needs
and to enhance learning

Standard 5. The pre-service teacher uses a
variety of instructional strategies to encourage
students' development of critical thinking,
problem solving, and performance skills.

5.1 selects alternative teaching strategies,
materials, and technology to achieve multiple
instructional purposes and to meet student needs
5.2 engages students in active learning that
promotes the development of critical thinking,
problem solving, and performance capabilities




MoSTEP Standards

Performance Indicators

Standard 6. The pre-service teacher uses an
understanding of individual and group
motivation and behavior to create a learning
environment that encourages positive social
interaction, active engagement in learning, and
self-motivation.

6.1 knows motivation theories and behavior
management strategies and techniques

6.2 manages time, space, transitions, and
activities effectively

6.3 engages students in decision making




MoSTEP Standards

Performance Indicators

Standard 11. The pre-service teacher
understands the theory and application of
technology in educational settings and has
technological skills to create meaningful
learning opportunities for all students.

11.1 demonstrates continual growth in the uses
and troubleshooting of current and emerging
computer technologies to run software; to access,
generate, and manipulate data; and to publish
results.

11.2 applies current research on teaching and
learning with technology to plan and deliver
developmentally appropriate learning
opportunities that integrate a variety of

software, application s, and learning tools (e.g.,
graphing calculators, languages translators,
scientific probe-ware, musical composition
software, electronic maps, etc.) to support the
diverse needs of learners.

11.3 identifies. locates, explores, and evaluates for
accuracy and suitability, computer/technology
resources including applications, tools,
educational software, and associated
documentations. Designs and utilizes technology -
enhanced, learnercentered classroom strategies
and activities (including teaming and/or

small group collaboration) to address the diverse
needs of students. Facilitates technology-
enhanced learning experiences that develop
studentsO higherorder thinking skills, creativity,
and problem -solving skills; content standards;
and student technology standards.

11.4 uses technology resources in assessing
student learning of subject matter using a variety
of assessment techniques to collect and analyze
data, to interpret results, and to communicate
findings to improve instructional practice and
maximi ze student learning (including the use of
technology resources for learning,
communication, and productivity).

11.5 uses technology resources to engage in
ongoing professional development and lifelong
learning. Continually evaluates and reflects on
professional practice to make informed decisions
regarding the use of technology in support of
student learning. Uses technology to
communicate and collaborate with peers,

parents, and the larger community in order to
nurture student learning and to conduct re search
and to solve problems.

11.6 models and teaches legal and ethical
practice related to technology, information, and
software resources, as well as the safe and healthy
use of technology resources. Applies technology
resources to enable and empowerlearners

with diverse backgrounds, characteristics, and
abilities, including facilitating equitable access to




CC4S3 |Select, adapt, and use instructional strategies and materials according to characteristics of
the individual with exceptional learning needs.

CC4S6 |Use strategies that promote successful transitions for individuals with exceptional learning
needs.

GC4K1 |[Sources of specialized materials, curricula, and resources for individuals with disabilities”.

GC4S7 |Use appropriate adaptations and technology for all individuals with disabilities”.

GC4S10 |ldentify and teach basic structures and relationships within and across curricula

GC4S13 |ldentify and teach essential concepts, vocabulary, and content across the general
curriculum.

CC5K5 |ldentify social skills needed for educational and other environments

GC5K2 |Adaptation of the physical environment to provide optimal learning opportunities for
individuals with disabilities.

GC5K3 |Methods for ensuring individual academic success in one-to-one, small-group, and large-
group settings.

GC5S2 |Use and maintain assistive technologies.

GC5S4 ([Teach individuals with disabilities” to give and receive meaningful feedback from peers and
adults.

GC6S4 |Teach methods and strategies for producing legible documents.

CC7K1 |Theories and research that form the basis of curriculum development and instructional
practice.

CC7K2 |Scope and sequences of general and special curricula.

CC7K3 |National, state or provincial, and local curricula standards.

CC7K4 |Technology for planning and managing the teaching and learning environment.

CC7S1 |ldentify and prioritize areas of the general curriculum and accommodations for individuals
with exceptional learning needs.

CC7S7 |Integrate affective, social, and life skills with academic curricula.

CC7S8 |Develop and select instructional content, resources, and strategies that respond to cultural,
Linguistic and gender differences.

CC7S9 |Incorporate and implement instructional and assistive technology into the educational
program.

CC7S10 |Prepare lesson plans.

CC7S11 |Prepare and organize materials to implements daily lesson plans.

CC7S14 |Prepare individuals to exhibit self-enhancing behaviour in response to societal attitudes and
actions.

GC7K1 |Integrate academic instruction and behavior management for individuals and groups with
disabilities.

GC7S3 |Plan and implement age and ability appropriate instruction for individuals with disabilities”.




GC7S5 |Interpret sensory, mobility, reflex, and perceptual information to create or adapt appropriate
learning plans.

GC7S7 |Design and implement curriculum and instructional strategies for medical self-management
procedures.

GC7S8 |Design, implement, and evaluate instructional programs that enhance social participation
across environments.

CC8K5 |National, state or provincial, and local accommodations and modifications.







THE IEP consists of
A listing of the participants' roles (Methods I)

A present level of performance that includes howdisability affects the student's involvement and
progress in the general education curriculum, provides relevant background intornatiicates

the level of academic skills, social skills, and functional life skills pgrapriate and is positively
worded, detailing the student's strengths as well as describing areas of need (Mgthods

Measurable annual goals and benchmarks that provide a description of: the behavior thieistude
to perform, the conditions under which the behavior will be perfornaed the criteria needed for
mastery (Methods I)

Special education and services are listed and the projected date for beghmseg\ices and
program modifications are given as well as the anticipated frequency, locaticduaation of each

Supplematary aids and services, including assistive technology have been considered and
incorporated into the IEP as appropriate

The extent, if any, to which the student will not participate with students who do wetdiaabilities
in general education classasd in extracurricular and other nonacademic activities

Any individual modifications in the administration of state or distigtle assessments of student
achievement

How the student's progress toward annual goals will be measurdubanthe studerg'parents will
be informed of the student's progress

Modifications to the district discipline policies are listed as needed

Transition statement beginning at age fourteen, transition plan beginning ax&gsn sand
notification one year befe majority of transfer of rights are included as appropriate

Additionally, in Methods Il you will develop a curriculum matrix and a IEP/genedalaation plan
for each of the following areas as appropriate: (Elementary: general education classesgm,
music, PE, library, lunchroom, playground; Secondary: each period of the day must be addressed)

Please make sure you have removed identifying information from the IEP
before you turn it in.




IEP Scoring Guide

Unsatisfactory

Nearing Proficiency

Proficient

Advanced

Not all participants are

Some participants are

All participants and their

All participants and their

X listed. listed without roles are listed. roles are listed.
Methods identification of their
I roles
Not all component Present level of Present level of Present level of performance
X needed in a present performance includes performance includes includes specific statements
Methods | level of performance general statements aboy specific statements about| about how the disability
I are addressed. how the disability affects| how the disability affects | affects the student's
the student's involvemen| thestudent's involvement | involvement and progress in
and progress in the and progress in the gener{ the general education
general education education curriculum, curriculum, provides relevant
curriculum, provides provides relevant background information,
relevant background background information, | indicates level of academic
information, indicates indicates level of academii skills, social skills, and
level of academic skills, | skills, social skills, and functional life skills as
social skills, and functional life skills as appropriate, and is positively
functional life skills as appropriate, and the worded, detailing the
appropriate, and the student's strengths as wel| student's strengths as well ag
student's strengths as as needs ardetailed. describing areas of need.
well as needs are
detailed.
Most of the behavioral | Some of the behavioral | Measurable annual goals | Measurable annual goals an
X objectives are missing | objectives are missing | and benchmarks that benchmarks that provide a
Methods | one or more of the one of the needed provide a description of: | description of: the behavior
I needed components components (condition; | the behavior the stlentis | the student is to perform, the
(condition; observable | observable behavior, or | to perform, the conditions| conditions under which #n
behavior, or criteria) criteria) under which the behavior | behavior will be performed,
will be performed, and the| and the criteria needed for
criteria needed for mastery.
mastery.
2 or more items of 1 item of information is | Special education and Special educatioand related
15 information are missing| missing from the special| related services are listed| services are listed and the
points | from the special education and rated and the projected date for| projected date for beginning
education and related | services section of the | beginning the services an( the services and program
services section of the | IEP program modifications arel modifications are given as
IEP given as well as the well as the anticipated
anticipated frequency, frequency, location and
location and duration of | duration of each
each
The supplementary aid{ Supplementary aids and| Supplementary aids and | Supplementary aids and
5 points | and services section of| services that are services, including services, including assistive

the IEP isnot filled out.

commonly provided for
an individual with the
characteristics listed are
not considered or there is
not documentation that
they were considered.

assistive tehnology have
been considered and
incorporated into the IEP
as appropriate; if no
supplementary aids are
services are needed;
appropriate documentatio
indicates this.

technology have been
considered anéhcorporated
into the IEP as appropriate; if
no supplementary aids are
services are needed;
appropriate documentation
indicates this.




Unsatisfactory

Nearing Proficiency

Proficient

Advanced

The extent, if any, to

The extent, if any, to

The extat, if any, to

The extent, if any, to which

10 which the student will | which the student will which the student will not | the studat will not
points | not paticipate with not participate with participate with students | participate with students wha
students who do not students who do not hav{ who do not have do not have disabilities in
have disabilities in disabilities in general disabilities in general general education classes ar
general education education classes is education classes is in extracurricular and other
classes is not documented documented and a nonacademic activities is
documented rationale is given for the | documented and a rationale
time the student is notin | given for the time the student
general education is not in general education
Individual Individual modifications | Individual modifications in| Individual modifications in
10 modifications in the in the administration of | the administration of state| the administration of state or
points | administration of state | state or district wide or district wide district wide assessments of
or district wide assessments of student | assessments of student | student achievement are liste
assessments of studen| achievement that are achievement are listed
achievement are not commonly provded for
addressed an individual with the
characteristics listed are
not considered
Documentation of How the student's How the student's progres How the stident's progress
5 points | student progress and/o| progress toward annual | toward annual goals will | toward annual goals will be
how this information goals will be measured | be measured and how the| measured and how the
will be provided to and how the stueht's student's parents will be | student's parents will be
parents is not addresse| parents will be informed | informed of the student's | informed of the student's
of the student's progress| progress are specifically | progress are specifically
are generally described | documented documented
+- NA | Modifications to the district discipline policies are bstas needed
+- NA | Transition satement beginning at age fourteen, transition plan beginat age sixteen, and notification one year
before majority of transfer of rights are included as appiaip
The curriculum matrix | Some class The curriculum matrix lists| The curriculum matrix lists
20 does not convey which| periods/activities and/or | all class periods/activities | all class periods/activities
points | objectives are addressg some IEP objectives are | and all IEP objectives and| and all IEP objectives and
during which missing from the indicates which objectives| indicates which objectives
periods/activities completed matrix; the are addressed during whidg are addresseduding which
matrix indicates which periods/activities periods/activities
objectives are addressed
during which
periods/activities for the
items listed
IEP/general education | IEP/general education pla| IEP/general education plat IEP/general education plan
20 plan does not address | addresses each area nee( addresses each area neeq addresses each area need
points | each area needed and | and lists general and lists specific and lists specific
lists specific instructional and instructional and instructional and behaviora
instructional and behavoral supports; behavioral supportsina | supports in a user friendly
behavioral supports needless jargon may be | user friendly manner manner
used
Mechanicsassignment | Mechanicsassignment is | Mechanicsassignmentis | Mechanicsassignment is
15 is written in a written in anonspecific or | written in a clear, concise,| written in a clea, concise,
points | nonspecific, unprofessional manner professional manner with | professional manner with

disconnected, or
unprofessional manner
with multiple grammatr,
spelling, and

punctuation errors.

with grammar, spelling,
and punctuation errors.

minimal grammar,
spelling, and punctuation
errors.

attention given to proper
grammar, spelling, and
punctuation.

IEP OBJECTIVE/CLASSROOM SCHEDULE MATRIX



CLASSROOM SCHEDULE

IEP
OBJECTIVES

The Unit Plan consists of:



A clear and concise description of the learners including grade level, range, @lalig, prior knowledge and
skills, developmental levels, and relevant IEP objectives

Learners objectives that specifically describe the content the studenemri@ahd how
the students will demonstrate that knowledge; objectives should list conditions, dilsaneasurable
behaviors, and criteria for mastery

Identification and relation of a few appropriate content and process -$f®®tandards to the learner
objectives

Preunit assessment of learners' prior knowledge and skill levels is spegiftaadjeted and directly impacts
instruction. Questions guiding the assessment, assessment procedures, anti@itseata collection are
specified

Daily lesson plas include specific objectives for that day's lesson, (daily objectives must indcladeehavior

that is to performed, the conditions under which the behavior will be performedharaiteria needed for
mastery); information on instructional activitiesaterials, and assessment activities, including scoring guides
where appropriate

Adaptations and modifications specific to studentsO |IEPs; adaptations andatiodii specific to the lesson

A plan to incorporate critical thinking skills and problemmhang within the unit is specifically addressed with
plan components embedded within instruction; post assessment directly iesécskills and results of post
assessment are discussed in the reflection-@& Rarning

Ways in which verbal, nonverbanedia communication, and technology are used are specifically discussed
with multiple examples within the unitOs lesson plans being highlighted

Classroom management procedures (rules and routines relating to appropri&iersiivang instructional ath
transition times)

Resources, including appropriate children's literature and an indication oftl®imtegrated into the unit are
provided

A postunit assessment that addresses the unit objectives; administration and da@ctigns are includedf
the assessment occurs over time, the data collection procedures aresdpecifi

A reflection on the implementation of each day's lesson (What have | learm@déaching this lesson?; what
would | do differently next time?; what adjustments were reeduring the lesson?; what have | learned about
individual students?) as well as a reflection eaPlearning after the unit is taught



Special Education Unit Plan Scoring Guide

Unsatisfactory

Nearing Proficiency

Proficient

Advanced

18 | Description dthe Description of the Description of the Description of the
learners includes fewel learners includes half of| learners includes most ¢ learners includes grade
than half of the the designated the designated level, range of age,
designated component] components; descriptio] componentsgescription | ability, prior knowledge
description is vague is vague is clear and specific and skills,

developmental levels,
relevant IEP objectives;
description is clear and
specific

30 | Learner objectives for | Learner objectives for | Learner objectives for | Learner objectives for
the unit inalequately | the unt broadly describe| the wnit specifically the unit specifically
describe the content th{ the content the student i| describe the content thel describe the content the
studentis to learn and | to learn and how the studentis to learn and | studentis to learn and
how the student will student will demonstrate how the student will how the student will
demonstrate that that knowledge; demonstrate that demonstrate that
knowledge; objectives | objectives list at least | knowledge; objectives | knowledge; objectives
are missing some of thq two of the following: list at least two of the list conditions,
following: conditions, | conditions, observable, | following: conditions, observable, measurable
observable, measurabl| measurable behaviors, | observable, measurablg behaviors, and criteria
behaviors, and criteria | and criteria for mastery | behaviors, and criteria | for mastery
for mastery for mastery

18 | ShowMe Standards Identification and Identification and Identification and
selected are relation of a few relation of a few relation of appropriate
inappropriateo the appropriate content or | appropriate contdrand | content and process
content or skills process Shovive process Shovive ShowMe Standards to
identified in the Standards to the learnel] Standards to the learnel the learner objectives
objectives or no objectives objectives
standards are identifiec

30 | Preunit assessment of | Preunit assessment of | Preunit assessment of | Preunit assessment of

learners' prior
knowledge and skill
levels is minimal or
absen@nd its impact
on instruction is
unclear. Questions
guiding the assessmen
assessment procedure
and observations/data
collection are not
specified

learners' prior
knowledge and skill
levels is broadly targete
and its impact on
instruction is unclear.
Questions guiding the
assessment, assessmel
procedures, and
observations/data
collection are not clearly
specified

learners' prior
knowledge and skill
levels is specifically
targeted and directly
impacts nstruction.
Questions guiding the
assessment, assessme
procedures, and
observations/data
collection are specified

learners' prior
knowledge and skill
levels is specifically
targeted and directly
impacts instruction
based on student
responses. Questions
guiding the assessment
assessment procedures
and observations/data
collection are specified

Unsatisfactory

Nearing Proficiency

Proficient

Advanced




64 | Daily lesson plans are | Daily lesson plans Daily lesson plans Daily lesson plans
missing a number of | include most of the include specific include specific
the following: specific | following: specific objectives for that day's | objectives for that day's
objectivedfor that day's| objectives for that day's | lesson, (daily objectives| lesson, (daily objectives
lesson, (daily objectivey lesson, (daily objectives| must include the must include the
must include the must inclide the behavior that is to behavior that is to
behavior that is to behavior that is to performed, the performed, the
performed, the performed, the conditions under which | conditions under which
conditions under which| conditions under which | the behawr will be the behavior will be
the behavior will be the behavior will be performed, and the performed, and the
performed, and the performed, and the criteria needed for criteria needed for
criteria needed for criteria needed for mastery); information or] mastery); detailed
mastery), instructional | mastery), instructional | instructional activities, | scripting of instructional
activities, materials, activities, materials, and materials, and activities, materials, and
and assessment assessment activities, | assessment activities, | assessment activities,
activities, incluing including scoring guideg including scoring guides including scoring guides
scoring guides where | where appropriate; where appropriate is where appropriate is
appropriate; lessons ar| lessons areot specific | provided but lacks the | provided to the point
not specific enough to | enough to allow a clarity that would allow | that a substitute teacher
allow a substitute substitute teacher to ste| a substitute teacher to | could easily step in and
teacher to step in and | in and teach the lessong step in and teach the teach the lesson.
teach the lessons lessons
18 | Adaptations and General adaptations an{ Generhadaptations and| Individual adaptations
modifications are few | modifications; modifications specific to| and modifications
or absent; adaptations | adaptations and studentsO IEPs; specific to studentsO IE[
and modifications are | modifications are not adaptations and for each day's lesson
not specific to the specific to the lesson or| modifications are not plans
lesson or individual individual students' IEPY specific to the lesson
students' IEPs
12 | Aplantoincorporate | A plan to incorporate A plan to incorporate A plan to incorporate
critical thinking skills critical thinking skills critical thinking skills critical thinking skills
and problem solving | and problem solving and problem solving and problem solving
within the unit and/or | within the unitis within the unit is within the unit is
subsequent post generally addressed; specifically addressed | specifically addressed
assessment is not post assessment items | with plan components | with plan components
addressed are either inappropriate | embedded within embedded within
in assessing these skill§ instruction; post instruction; post
or do not efficiently assessment directly ties| assessment directly ties
pinpoint these skills for | to these skills; results of| to these skills; results of
assessment purposes | post assessment are post assessment are
generally discussed specifically discussed
with reflection regarding
possible reasons for
student performance on
these items of the post
assessment
Unsatisfactory Nearing Proficiency Proficient Advanced
12 | Ways in which verbal, | Ways in which verbal, | Waysin which verbal, Ways in which verbal,




nonverbal, media
communication, and
technology are used ar
not addressed

nonverbal, media
communication, and
technology are used are
generally discussed or
highlighted within the
unitOs lesson plans

nonverbal, media
communication, and
technology are used are
specifically discussed
with multiple examples
within the unitOs lesson
plans being highlighted

nonverbal, media
communication, and
technology are used are
specifically discussed
with multiple examples
within the unitOs lesson
plans being highlighted;
specific reflection on
what techniques were
effective/ineffective and
plans for adjustment of
these techniques
consistently occurs as a
component of each
lessonplan reflection

18 | Classroom managemel Classroom managemen Classroom managemen Classroom managemen
procedures (rules and | procedures (rules and | procedures (rules and | procedures (rules and
routines relating to routines relating to routines relating to routines relating to
appropriate behavior | appropriate behavior appropriate behavior appopriate behavior
during instructional and duringinstructional and | during instructional and | during instructional and
transition times) are noj transition times) are transition times) are transition times) are
present limited general specific

18 | Few resources are listg Resources, including Resources, including Resources, including
and it is unclear how | appropriate children's | appropriate children's | appropriate children's
they are integrated into| literature or other literatureor other literatureor other
the unit; formatting of | printed materiahre printed material are printed material are
listed resources is listed, but it is unclear | listedand an indiation listedand an indication
incorrect how the literature is of how it is integrated of how it is integrated

integrated into the unit; | into the unit are into the unit are
formatting of listed provided; formatting of | provided in APA format
resources is incorrect | listed resources is

correct

32 | The unitassessment | The unit assessment A sample of the unit A sample of the unit
does not address most| addresses most of the | assessment is provided] assessment that
of the unit objectives; | unit objectives, but a most of the unit addresses all of the unit
administration and sampe is not provided; | objectives are addresse| objectives is provided;
scoring directions are | administration and administration and administration and
nonspecific; data scoring directions are | scoring directions are | scoring directions are
collection procedures | nonspecific; data specifically detailed; if | specifically detailed; if
are unclear. collection procedures ar| the assessment occurs | the asessment occurs

unclear. over time, the data over time, the data
collection procedures ar| collection procedures ar
specified. specified. Results of the
unit assessment are
included with
implications for
reteaching described
Unsatisfactory Nearing Proficiency Proficient Advanced
Reflection on the Limited reflection on Global reflection on the | Detailed specific
X implementations implementation of each | implementation of each | reflection on the




absent for some of the
lessons

day's lesson

day's lesson (What have
| learned from teaching
this lesson?; what would
| do differently next
time?; what adjustmeés
were needed during the
lesson?; what have |
learned about individual
students?)

implementation of each
day's lesson (What have
| learned from teaching
this lesson?; what woulg
| do differently next
time?; what adjushents
were needed during the
lesson?; what have |
learned about individual
students?; what will |
teach students next?)

30

Mechanicsassignment
is written in a
nonspecific,
disconnected, or
unprofessional manner,
with multiple grammar,
spelling, and
punctuation errors.

Mechanicsassignment
is written in a
nonspecific or
unprofessional manner
with grammar, spelling,
and punctuation errors.

Mechanicsassignment
is written in a clear,
concise, professional
manner with minimal
grammar, spelling, and
punctuaion errors.

Mechanicsassignment
is written in a clear,
concise, professional
manner with attention
given to proper
grammar, spelling, and
punctuation.




Curriculum Evaluation Guidelines

Review 1 social skills curriculunor 1 functional life skillscurriculum according to the following criteria.
Identify the curriculum evaluated, the population for whom the curriculum was wyitted the range of skills

addressed. Report on empirical evaluations of the curriculum and provide an anabtsengftls and
limitations of the curriculum.

Unsatisfactory Nearing Proficiency Proficient Advanced

10 One or more of the | The curriculum and the | The curriculum and the | The curriculum and the

points | identifying population for whom it | population for whom it | population for whom it
characteristics of the| was written are was written are was written are
curriculum is not specificaly identified; specifically identified; | specifically identified;
given. the range of skills is the range of skills is the range of skills is

addressed. addressed and example addressed and example
are given. are given.

15 Research on the Research on the Research on the Research on the

points | effectiveness of the | effectiveness of the effectiveness of the effectiveness of the
curriculum is curriculum is curriculum is curriculum is
generally summarized with the summarized with the summarized with details
summarized or other| appropriate citations or | appropriate citations an¢ given about the specific
curriculum in the the report compares ang the regport compares and| research cited and the
area are mentioned, | contrasts the curriculum| contrasts the curriculum| report compares and
but no analysis is to others in the same to others in the same contrasts the curriculum
done. area. area. to others in thesame

area with specific
examples given.

15 No analysis of Analysis lists 2 or fewern Analysis lists 3 strengthy Analysis lists a

points | strengths and strengths and and weaknesses of the | minimum of 4 strengths
weaknesses is weaknesses of the curiiculum and provides| and weaknesses of the
provided curriculum and provides| examples of each curriculum and provides

examples of each examples of each

5 points | Mechanics Mechanicsassignment | Mechanicsassignment | Mechanicsassignment
assignment is written is written in a is written in a clear, is written in a clear,
in a nonspecific, nonspecific or concise, professional concise, professional
disconnected, or unprofessional manner | manner with minimal manner with attention
unprofessional with grammar, spelling, | grammar spelling, and | given to proper
manner with multiple| and punctuation errors. | punctuation errors. grammar, spelling, and
grammar, spelling, punctuation.
and punctuation
errors.

5 points | The curriculum and | The curriculum and all | The curriculum and all | The curriculum and all
all research reviewed research reviewed are | research reviewed are | research reviewed are
are not cited in APA | cited in APA format cited in APA format cited in APA format
format. with no more than 6 with no more than 3 without errors.

errors. errors.

LESSON PLAN FORMAT



Description of SettingWhat characteristics of the classroom or setting are itapoito the lesson? (Grade; physicalset
up of classroom; number of students; environmental fagtors

Description of the Learner§Vhat dol know about the learners that has influenced my decisiomanning this lesson?
How do | know this? (Range of age, ability; prior knowledgel akills; developmental levels, IEP goals)

Goals and Objectivedn what ways does this lesson address specific needs of these learners? (Goals are broad,
speaking to the longerm needs of the learner. Objectives are related to godlsdmuow enough to be measurable.
Every objective will need to be assessed. Behavior objestimust 1) be observabknd measurable, 2) give the
conditions under which the behavior will occur and, 3) iradé the criteria needed for mastery. Indicate how this
instruction relates to the IEP of those children who recepecial education.

ShowMe StandardsWhat ShowMe Standards were addressed or what connection was made tdltd#reate
Framework for Curriculum Development? How does this pldateeto the performance based standards of the MAP or
the portfolio based assessment of the MAP

Instructional PlanningwWhat will I do to engage the learners? What will the learnersaddemonstrate their learning?

Assessment Procedurd$ow will you determine what each student knows and/or canli@® will you record this and
share it with the student? Outline your dallection procedure and include a copy of any tool, scogngle, chart,
and/or graph you will use.

Instructional Process Describe in detail sequentially what the teacher and tamkrs will do. As appropriate, include:

examples you wiiuse

guestions to be asked

modeling

a list any material you will be using, including texts, liature

a description of support materials such as charts, bulbstards

a description of any technology to be used in the lesson

a description of how yowill meet specific needs and provide modifications or acomdations for individuals
a copy of anything you will be using with the students

if a paraprofessional is working with this student or clasdijcate his/her role in instruction

KKK KK KKK *

Management Procedes: What procedures will you put in place to assure a successfifon? (Describe behavior
management plan, including the rules in effect and how tinéde shared with students. Describe time management
and procedures to smooth transitions, esgécfor younger children.)

Reflection: What have | learned from teaching today? How have | listemethé learner and responded to his/her
discourse? How have | documented our dialogue? What woéa®t will | do differently next time? How did I djust
the lesson to meet the needs of the learners?

CASE STUDY STUDENTS



Kevin, age 10, has an educational diagnosis of learning disabilities in the area ofge&th will be
entering 4th grade this fall. He has received special educaéinnces in a resource room setting for
the past 3 years. The special education has used a remedial phonics approagimgametuction.
His most recent comprehensive evaluation provided the following information.

WISC-II
Composite Scores IQ Scak Score %ile Rank
Verbal IQ 92 34
Performance 1Q 110 70
Full Scale 1Q 101 53
Kauffman Test of Educational Achievement

Standard Score %ile Rank
Math Applications 94 32
Reading Decoding 78 7
Spelling 76 5
Reading Comprehension 81 10
Math Computation 88 21
Reading Composite 79 8
Math Composite 91 27
Battery Composite 84 14

Kevin's parents are very upset that he still isn't reading on grade level. InHagap between
Kevin's performace and his peers seems to be widening. This year the IEP team has decided to
implement a CWC model for language arts.

Lionel, age 14, has just received an educational diagnosis of a behavior disorder. Heaweasiret
once in 4th grade and once in 6thage. Background information in his file indicates that he has
been referred for special education every year since first grade, but henm&ver returned the
paperwork. Lionel, his mother and six other siblings are currently living in a 2 bedapartment

on a Section 8 housing voucher in a rough neighborhood. Social services has been involved with
Lionel and his family several times, but there is difficulty with follagtwough because the family
moves frequently. His most recent comprehensiveuatain indicates that he is a "defiant
adolescent who uses verbal and physical aggression to manipulate others." Heast#on for
being quick to anger. He is also frequently absent.

Because of his absenteeism, his academic achievement hagdu#iel he is achieving below grade
level. The one class that he does not have difficulty in academically is maticsmBlis only
identifiable interests are sports and hanging out with a group of older boys in the neighborhood.
Social services is conased that this group of boys may be engaging in criminal activity.

WISC-III

Composite Scores IQ Scale Score %ile Rank
Verbal 1Q 96 48
Performance 1Q 110 70
Full Scale 1Q 103 54
Wide Range Achievement Test

Reading 4.5

Spelling 4.2



Arithmetic 6.3

Amber, age 7, has an educational diagnosis of autism. She will be entering firsttgradia|
having already been retained in kindergarten once. Her most recent compreleasizion
provided the following information.

WISC-III

Composite Scores IQ Scale Score %ile Rank
Verbal IQ 110 75
Performance 1Q 119 90
Full Scale 1Q 114 82

Childhood Autism Rating Scale
Total score of 32 which falls in the mild range of autism. Areas of greatastern intude:
Relating to People, Emotional Response, and Adaptation to Change

Her teacher reports she has continuing problems with socialization. She doeskeatyeacontact
and usually turns away form the person talking to her. She is hyperlexic hawodidg skills
beyond her age level. Her major interest is in reading telephone directoreagleically she also
has strong skills in math, but has a problem with math papers because her vgritiagible.

Keisha, age 9, has Down syndrome and a@ueational diagnosis of mental retardation. She will be
entering third grade this fall. She has a number of health problems includingiacdefect for

which she has had three surgeries, and ongoing respiratory illnesses. Keisitlaohtse basic slf-
help skills expected of a child her age. She has a pleasant disposition and segseabf humor.

Her most recent comprehensive evaluation provided the following information.

WISC-II

Composite Scores IQ Scale Score %ile Rank
Verbal 1Q 65 2
Performance 1Q 69 2

Full Scale 1Q 67 2

Vineland Adaptive Behavior Scales
Communication

Receptive Low Average
Expressive Moderately Low
Written Very Low

Daily Living Skills

Personal Average
Domestic Low Average
Communty Moderately Low



Socialization

Interpersonal RelationshipsAverage

Play and Leisure Time Moderately Low
Coping Skills Low Average

Keisha is reading at a pgrimer level. She loves looking at picture books. She recognizes her
name in print and caientify 20 words from the Dolch world list.

Robert, age 16, has spastic cerebral palsy. He is the most severely affectadagdsibut he also
has restricted movement on the right side of his upper body. His speech is dysaethigesiboth a
walker and a wheelchair for mobility. He receives speech therapy three timesep& and physical
and occupational therapy once a week. He does not need any academic assistanices Fther
than writes his papers and his mother types them for him.Gf# at the end of his freshman year
was a 3.0 and he is considered a coligend student. He will be starting his sophomore year this
fall. His IEP must include a transition plan this year. His class schetlideg/éar includes:

Geometry

Biology

Comppsition and Literature

World History

Physical Rehabilitation (therapies)
Word Processing

Music Appreciation



