Webster

UNIVERSITY

SCHOOL OFEDUCATION

PRACTICUM
HANDBOOK

20092010



Webster

UNIVERSITY

Dear Practicum Team:

At Webster University , the practicum provides an opportunity for students to
work in professional relationships with experts in the field of education for an
extended period of tim e. The practicum gives students an opportunity to analyze
pedagogical competencies and to begin kuilding a conceptual fram ework for
effective teaching and learning. Students will begin to build strategies for
teaching and learning. Reflective thought, observation, discussion, and teaching
experiences will prepare the practicum student for apprentice teaching.

Students enrolled in beginning practicum are at the beginning of their
educational coursework. Students enrolled in interm ediate or advanced
practicum are taking methods coursework concurrently with this experience.
Students at these levels, ingeneral, will have a well -defined knowledge of
teaching and learning. This field experience offers the student an opportunity to
increase his/her knowledge of educational practices.

This handbook is intended to prepare all m embers of the teamfor the practicum
experience. It outlines the expectations and responsibilities of each participant in
this im portant experience. We expect that you will have questions. Please do not
hesitate to contact the Coordinator of Apprentice Teaching and Field Experiences
at 3142467582, or the Coordinator of Field Placements, 314968 7103.

Diane Cooper, Coordinator of Apprentice Teaching and Field Experiences

Merryl Crivelli, Coordinator of Field Placem ents

Fall, 2009
Spring, 2010



The School of Education continuesto develop a world of learners through
Knowledge, Leadership, and Life-long Learning.

KNOWLEDGE -

------------- LIFE-LONG LEARNING -+

-~ LEADERSHIP

CULTURE

School of Education Mission Statement

The School of Education at Webster University provides its students with the knowledge,
experiences, and practidabls that enable them to guide both themselves and others toward
lifelong learning. The School is a community of teaeswrolars who apply critical reflection

and creative energies to enhance learning in schools and other educational settings. Yhe facult
strives to do this by modeling effective teaching practices based on sound theory and research.
The personalized approaches make for a challenging, yet supportive environment that permits
the risktaking necessary for learning and growth. The Schooluwages its faculty and students

to work actively toward this end, keeping in mind that the actions must be rooted in visionary yet
realistic thinking. This thought and action process underscores the development of an inner
directed seHunderstanding, anuter-directed global perspective, and an appreciation of human
diversity that arises from both.

Goals of the School of Education

¥ Webster Universityducation candidates demonstrate knowledge of the subject matter,
knowledge of the learner, and knowledge of pedagogy based on inquiry and scholarship.

¥ Webster University education candidates incorporate multiple assessment and instructional
strategiesd support effective education practices based on research and theory.

¥ Webster University education candidates reflect on the roles educators take as leaders of
change through collaboration with colleagues, students and families in schools and
communities.

¥ Webster University education candidates demonstrate respect for diversity through
responsive teaching and learning that values individual differences.
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Section I: The Practicum Sudent
The following is a series of guidelines intended to help you succeed in your practicum experience:

¥ Contact the cooperating teacher and supervisiotrimduce yourself and express your
appreciation for working with you. Exchange contact information with these individuals. (A
sample contact sheet is included in the back of this handbook).

¥ Set a weekly schedule that accommodates your classes ane#iatthe needs of the
cooperating teacher, (for example, Monday and Wednesday, 2@:00, every week) and that
fulfills the mandatory hours required for your practicBia minimum of 45 contact hours per
credit hour. Your time includes hours when studie are present.o0 may include some
planning time with the teacher or times when the students may be in other classes, i.e. music, ar
etc. But most of your time should be in your assigned classroom when students are engaged in
active learning.

¥ You shald be in the classroom at times best suited to active lealdiegp your appointed
times and be punctual. Maintain a log of dates, times, and total hours.

¥ Your primary responsibilities are to the pupils and to the school where you are teaching. Y
MUST notify your cooperating teacher, preferably the night before, if for some reason you
cannot get to your school on a particular d&ys is for emergencies onlyour cooperating
teacher plans lessons expecting your assistance.

¥ Be prompt, cooperative, diligent and willing to learn.
¥ Dress like a professional educator. Observe the standards of the school.

¥ You are in the school as a practicum studeat &re there to learn by working closely with a
professional educator.lhough you are not an employee, you are a participating member of the
faculty team, and therefore, you should work vaithschool personnel in a cooperative and
professional manner.

¥ Practice professional ethics. Review the ethical guidelines applicablertdigoipline before
beginning your practicum. (Contact your advisor if you do not have this document.) Demonstrate
professional courtesy and confidentiality in interactions with students, parents, and colleagues.

¥ Listen to your cooperating teacher amaiyuniversity supervisor. They are experienced
professionals interested in helping you become the best teacher you can be. Trust their judgmer
and advice and give their suggestions a fair trial.

¥ Have a positive attitude.

¥ As a practicum student you shabe supervised at all times.d®assroom teacher must be
present.

¥ For additional policies and procedures regarding practicum please see the Teacher Education
Handbook.



A student who is removed from or withdraws from Practicum must pass the course during the
second placement arranged or they are no longer eligible to pursue teacher certification. (Approved
by UEICCC 5/1/06; Adopted by the Department of Teacher Education 7/6/06).

Academic Honesty and Plagiarism Policy

The Webster University School of Education faculty requires students to honor principles of
academic honesty. Students are expected to practice academic honesty when they take tests, produce
homework, or create original work.

If a student is found to have committed plagiarism in any of his/her courses the following Plagiarism
Policy will be implemented:

1* offense Student will take online Plagiarism course at the Academic Resource Center and rewrite
the assignment.

2" offense Student will receive a zero percent on the assignment.

3" offense Student dismissed from the Teacher Education program and expulsion from the
university will be recommended by the department.

(Teacher Education Department policy, approved and adopted May 2009)

Remediation Policyfor Practicum

Any student rem oved from Practicum by the school or Webster University or who receives
a B- or below in Practicum must successfully complete a semester of remediation prior to
being placed for a second time.

The student will work with a Webster University m entor from his/her m ajor department
during the following sem ester focusing on the skill, content or other deficits identified
during the practicum experience. During the semester of remediation the student m ay
request in writing a second placement from the Coordinator of Apprentice Teaching and
Field Experiences.

The Coordinator of Apprentice Teaching and Field Experiences will determ ine if the
remediation has been successful anda second placenent for Apprentice Teaching is
warranted.

(Approved by the Teacher Education Department, May 2009)



Use the following checklist to be sure you have completed all the requirements of the practsicum. A
a practicum student you will:

1.

9.

Following a discussion with your cooperating teacher, submit a copy of your weekly
schedile to the university supervisor during the first week of the placement and adhere to this
schedule.

Fulfill the mandatory hours required for your practicB@ minimum of 45 contact houper
credit hour. Alog of practicum hours should be kejptring the semester. (#ample log is
included in this handbook.) This log should be signed by the cooperating teacher and
returned to the Webster supervisor at the end of the semester.

Review the syllabus and share the requirements with your cooperating tedtdrer. A
consultation with hintier and your university supervisor, develop a tentative schedule of
assignments and due dates.

Write detailed lesson plans for the classes you tdehiew these plans with your

cooperating teacher at least a week before they are to be implemented. Keep these plans wit
you at practicum so that the university supervisor can refer to them during observations. (See
Appendix for lesson plan format.)

This practicum helps prepare you for apprentice teaching; it is expected that you have
regularly scheduled teaching experiences.

Phone the cooperating teacher when there is an unavoidable absence. In addition, you shoul
notify your supervisor if hehe hd scheduled a visit that day.

. Complete all assignments as outlined in the syllabus.

Submit your lesson plans, reflective journal entries for each activity, and reflective summary
to your supervisor as required before the final date of the semester.

Arrange a debriefing visit with your supervisor to review the supervisorOs evaluation form.

10. For additional policies and procedures regarding practicum please see the Teacher Educatio

Handbook.

11.In order to advance to Apprentice Teaching, you must demonstrateompetency in both

Pedagogical Components and Dispositions. You must earn at least 65 points in
Pedagogical components and 16 points in Dispositions.

NOTE: Secondary students, includingt AEnglish, Foreign Language, Math, Science, Social
Studies, mustttend the secondary seminar that accompanies the practicum.



Section Il: The Cooperating Teacher

The following is a series of general suggestions and guidelines intended to help you make the
practicum experience productive and meaningful.

The cooperatig teacher will:

1.

2.

Introduce the practicum student to your students and other personnel as appropriate.

Help the practicum student become acquainted with the schoolOs schedule, policies, rules,
and expectations for student and teacher behavior nidtrect.

Set a weekly schedule with the student that meets your needs and accommodates the
studentOs schedule. The practicum student should be in the classroom at times best suited t

active learningOnce set, this schedule should be followed througtheusemester unless
you approve a change.

The requirements for the practicum are in the syllabus. Review the requirements with the
student and discuss the options for practicum activities.

Plan a few days of observation for the practicum student neacquainted with your
daily procedures, classroom management techniques, and lesson presentation style.

Gradually involve the practicum student in a more active radehA preparation for
apprentice teaching, practicum students should be actiwaived in ongoing teaching
activities (tutoring, small group instruction and whole class instruction, grading, etc.)

Co-plan and cdaeach with your practicum student when appropriate.

Students are required to teach four to six lessons (see syllabag)nilist develop a detailed
written lesson plan for each lesson and share them with you prior to their implementation.
You are encouraged to allow the student to plan for and teach additional lessons as
appropriate. Note: Early childhood students must dete@ minimum of 3 activity plans per
one credit practicum.

Provide the practicum student with appropriate feedback concerning lesson plans, teaching
behaviors, and interpersonal relations with students and facultyméy use the
Observation Form ano Teaching Methods Scoring Guide for Field Experience

10.Report any problem situations that might affect the successful completion of this practicum

to the university supervisor. The university supervisor will develop a plan of assistance.

11.The practicum stdent should be supervised at all timesl#@ssroom teacher must be

present.

12.Sign the practicum studentOs log of practicum hours.

13. Submit theOCooperating TeacherOs Practicum Evaluation FormO and the OCooperating

TeacherOs DataO sheet. The evaluatimidsbe shared with and signed by the practicum
student.



Section IlI: The University Supervisor

The university supervisor provides the vital link between the school and Webster University.

The university supervisor will:

1.

2.

Contact the practicum studeartd the cooperating teacher before the placement begins.

Become acquainted with the school administrator and serve as liaison between that school
and Webster University.

Support the practicum student in the development of effective teaching stratelsdlan

Confer with the cooperating teacher to discuss the studentOs progress, plan observations, ar
answer questions concerning the process of the practicum.

Encourage your students to participate as much as possible in teaching activities. Gonfer wi
the cooperating teacher as necessary to ensure that the practicum student is given
opportunities to teach.

Report any problem situations that might affect the successful completion of the practicum to
the Coordinator of Aprentice Teaching. The univéyssupervisor, in consultation with the
Coordinator may develop a plan of assistance or may recommend termination of the
placement.

The practicum student should be supervised at all timetagsroom teacher must be
present.

Visit the placement clagssm to observe the practicum student at least one time per credit
hour. Each visit should include a conference with the student to discuss progress. University
supervisors may visit the practicum student as often as once a week as needed.

Provide the preticum student with appropriate feedback concerning lesson plans, teaching
behaviors, and interpersonal relations with students and faculty after each visit using the
OField Experience Observation Log and the OObservation Fammay also use the
Obsenation Form for Productive Teaching PracticeOar@Teaching Methods Scoring
Guide for Field ExperienceO for additional feedback.

10. Arrange a debriefing visit with the student to review the supervisorOs evaluation form.

11. Submit the OUniversity Supervisodacticum Evaluation FormO to the Field Experience

office. These evaluations must be discussed with and signed by the student before
submitting.

12. Complete the SupervisorOs Checklist and Mileage Fdrforss are due by the grade

deadline.

13. Evaluate the written assignments and assign the grade for the practicum based on those

assignments and your observations of the students.



Section |V: Syllabus
DESCRIPTION:

2000 Level Beginning PracticumThis practicum provides supervisedlfl experience for students

who are beginning their education studies. This practicum gives the preservice teacher an opportun
analyze pedagogical competencies and to begin buildifgehisivn personal strategies for teaching and
learning. Reflectie thought, observation, discussion, and soraoching may be used to expand
hisher skills This practicum is graded as credit/no credit.

3000 Level Intermediate Practicum This practicum provides supervised field experience for students
to be taken aacurrently with methods coursework in preparation for apprentice teaching. The presen
teacher is given an opportunity to analyze pedagogical competencies and to thelddwsy personal
strategies for teaching and learning. Reflective thought, aduseny discussion, and teaching will be
used to expand hisér skills

4000/5000 Level Advanced PracticumThis practicum provides supervised field experience for
students who have finished their professional education courses but will not be conapiptengice
teaching or who have completed apprentice teaching in another area. This practicum gives the pres
teacher an opportunity to analyze pedagogical competencies and to bhid bveh personal strategies
for teaching and learning, and to exignce an intensive teaching period equaling one fourth of the tote
field experience. Reflective thought, observation, discussion, and actual teaching will be used to exf
hisher skills

Students aall levelswill spend the first 24 hours in carefobservation of the workings and
interactions of the classroongfor Special Education practicum this includes reviewing the students’

IEPs and other pertinent student information as appropriate.) The remaining hours should be used
working with the teacher and students under the direct supervision of the teacher.

ASSIGNMENTS:
2000 Level Beginning Practicum:
1. Fulfill the mandatory hours required for your practicBia minimum of 45 contact houpgr
credit hour. Alog of practicum hours should be kept during the semestesarf#le log is
included in this handbook.) This log should be signed by the cooperating teacher and returne
the Webster supervisor at the end of the semester.
2. Keep a dailyjournal of your experiences in the classroom. Use the Reflective Journal Format
included in this packet.
3. A contract specifying the work to be done and the documentation to be submitted must be
developed by you with input from your supervisor and coopeyétiacher.

3000 Level Intermediate Practicum:

1. Fulfill the mandatory hours required for your practicBda minimum of 45 contact hours per
credit hour. Alog of practicum hours should be kept during the semestesarf#ple log is
included in thishandbook.) This log should be signed by the cooperating teacher and returnet
the Webster supervisor at the end of the semester.

2. Write a unit plan using the format included in this packet. The unit should include at least six
lessons for a threereditpracticum and at least four lessons for a-tmedit practicum.

3. Teach four to six lessons using the lesson plan format included. If possible, at least 2 to 3 of
these lessons should be those developed as part of your unit plan.

4. Write a Reflective Summargynthesizing your experiences. Use the format included in this
packet titted REFLECTI¥Y( SUMMARY OF EXPERIENCES.



4000 & 5000 Level Advanced Practicum:

1. Fulfill the mandatory hours required for your practiddenminimum of 45 contact hours per
credt hour. Alog of practicum hours should be kept during the semestesarf#ple log is
included in this handbook.) This log should be signed by the cooperating teacher and returne
the Webster supervisor at the end of the semester.

2. Write a unit plan usig the format included in this packet. The unit should include at least six
lessons for a threeredit practicum and at least four lessons for advealit practicum.

3. Teach four to six lessons using the lesson plan format included. If possible, at tedsif2 t
these lessons should be those developed as part of your unit plan.

4. Write a Reflective Summary synthesizing your experiences. Use the format included in this
packet titted REFLECTI¥Y( SUMMARY OF EXPERIENCES.

5. ldentify a professional development goalated to your teaching. Develop a system to measure
your progress toward this goal.

For 3000, 4000, 5000 level Practicum: Students are welcome to submit assignments early for feedback.
Assignments which are not handed in by the deadlines agreed upon may be penalized. Lesson plans
must be completed prior to teaching the lesson. No points will be awareded for lesson plans written after
the lesson has been taught. No assignments will be accepted (initial or resubmission) after the last day of
the semester. Incomplete grades are not awarded for this course except in emergency conditions. In the
event of an emergency, the student must contact the instructor prior to the end of the course to complete
an Incomplete Course form; otherwise, a failing grade will be issued. Special Education Practicum
students are required to meet with their university supervisor outside of the practicum setting a
minimum of three times per semester.

No form of academic dishonesty will be tolerated. According to the Webster University Student
Handbook academic dishonesty includes: fabrication--falsifying, inventing, or misstating any data,
information, or citation in an academic assignment, field experience, academic credentials, job
application or placement file and plagiarism--using the works (i.e. words, images, other materials) of
another person as one's own words without proper citation in any academic assignment. This includes
submission (in whole or in part) of any work purchased or downloaded from a Web site or an Internet
paper clearinghouse. All assignments which are starred *** in this syllabus must be submitted by hard
copy as well as electronic copy. The electronic copy may be sent to the turnitin database to determine if
any part of the assignment has been copied and not properly cited. Students who plagarize will earn “no
credit” for the assignment. At the discretion of the instructor, the student will fail the course or be
referred to the department chair and dean for disciplinary action.

Review the syllabus and share the requirements with your cooperating teacher. After consultation with
him/her and your university supervisor, develop a tentative schedule of assignments and due dates.

This syllabus is subject to change at the discraifdhe instructor.

10



PRACTICUM ACTIVITIES
BASED on MOSTEP/NCATE

Teaching and Learning Description

Activities with Reflections

Due Date

1. Knows the subject and makes learning
meaningful for students.
Content/Pedagogy

As part of your unit plan, describe the theme of the
unit and why it is appropriate for the students.

2. Understands how students learn and
develops appropriate learning
opportunities.

Impact on R12 Learning

The unit must clearly describe the learners, including
range of age and ability and reading level.

3. Understands how students differ in
their approaches to learning and creates
instructional opportunities for diverse
learners.

Diversity, Assessment, Impact onI2
learning

Lessons in the unit plan must include specifi
adaptations and modifications to meet the nee
of individual students. Include a clear
description of the way you will use the cultural
diversity of the students in the planning of the
unit.

4. Develops, implements, and evaluates
curriculum based upon student, district,
and state performance standards.
Content/Pedagogical Knowledge,
Assessment

Lessons in the unit plan must identify both the
content and process ShowMe Standards inclu
the way you plan to assess these standards.

Learner outcomeshould be clear and specific.

5. Uses a variety of instructional strategiey
to encourage studentsO development of
critical thinking, problem solving, and
performance skills.

Professional and Pedagogical Skills

The teaching strategies and activitiesuwied in
your unit plan should describe the way in whic
they will lead to the development of critical
thinking, problem solving, and performance
skills.

6. Understands individual and group
motivation and behavior to create a
positive learning environmert.

Pedagogical and Professional Skills

Y our unit must clearly describe the behavioral
and motivational goals you are working towarg
and the way they will be met.

7. Models effective verbal, nonverbal and
media communication techniques.
Professional Knowédge and Skills

Within your unit, identify ways in which you wil
use verbal, nonverbal, and media communicat
techniques. Aditionally, the plan itself should
be written in a clear, concise, professional
manner with attention given to grammatr,
spelling and punctuation.

8. Understands and uses formal and
informal assessment strategies to evaluat
continuous development of the learner.

Impact on R12 Learning

The unit assessment should include all unit
outcomes, how the information will be shared
with the student, and a descriptive scoring gui

for evaluating the assessment.
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Activities continued

Teaching and Learning Description

Activities with Reflections

Due Date

9. Is a reflective practitioner who
continually assesses the effects of choice
and actions on others.

Disposition #1

At the end of your practicum experience, write a
Reflective Summary synthesizing your experiences.
Use the format included in this packet titled
REFLECTIVE SUMMARY OF EXPERIENCES.
(4000 Level Practicum must also identify a
professional development goal related to your
teaching. Develop a system to measure your progress
toward this goal.)

10. Fosters relationships with school
colleagues, parents, and educational
partners in the larger community to
support student learning and well being.
Disposition #3

Y our unit plan should include resourcesin each
category (people, print, and media, both for teacher
planning and student use).

11. Understands the theory &application
of technology in educational settings and
has adequate technological skills to creat
meaningful learning opportunities for all
students.

As part of your unit, design alesson that includes the
use of technology that allows students to research,
compare and contrast, use higher-order thinking skills,
use problem-solving skills, etc. Additionally describe
how the technology you used enhanced student
learning.

Presentation

Presentation of lesson plans.

Instructional Effectiveness

Implementation of lesson plan(s) including
adjustment of lesson plan(s) in response to
student performance and/ or unexpected
situations, critical reflection regarding the
lesson(@ effectiveness and implementation of
instructor feedback in subsequent lessons.

Dispositions to teach

Demonstrates the School of Education
Dispositions as outlined on p. 36.

EVALUATION COMPONENTS

POINTS POSSIBLE POINTS EARNED
PEDAGIGICAL COMPONENTS
Unit Plan 25 points
Reflective Summary 15 points
Lesson Plan Presentation & 40 points
Instructional Effectiveness
DISPOSTIONS 20 points
Total Points Possible 100 points

In order to advance to Apprentice Teaching, you must demonstrate competency in both Pedagogical
Components and Dispositions. You must earn at least 65 points in Pedagogical components and 16
points in Dispositions.

12



10.

11.

12.

13.

14.

15.

16.

17.

18.

APPENDIX
Practicum Log Example
Lesson Plan Format
Unit Plan Format
Unit Plan Scoring Guide
Professional Development Plan
Professional Development Plan Scoring Guide
Reflective Journal Format
Reflective Summary of Experiences
Reflective Summary Example
Observation Form
Practicum Evaluation Form
Practicum Worksheet

MoSTEP Standards Rubric

The School of Education Dispositions ProficiencieR&bric

Optional Assessment Guides
Field Experience Observation Log, 37

Observation Form for Productive Teaching Practice, 39

Teaching Methods Scoring Guide, 40
Code of Ethics of the Education Profession
Practicum Checklists

Practicum Cooperating Teacher Data Verification
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Practicum Log Example

WEEK DAY DATE IN ouT TOTAL CUMULATIVE
HOURS TOTAL
1 Mon 08/1902 [8:30 10:30 2
Wed. 082102 |8:30 10:30 2
Fri. 082302 [8:30 12:30 4 8
2
3
4
5
6
7
8
Etc

Cooperating TeacherOs Signature

14



Webster University
School of Education
LESSON PLAN FORMAT

Description of Setting: What characteristics of the classroom or setting are important to the lesson?
(Grade; physical set-up of classroom; number of students; environmental factors cultural makeup of
the school)

Description of the Learners: What do you know about the learners that has influenced your decisions in
planning this lesson? How do you know this? (Range of age, ability; prior knowledge and skills;
developmental levels, IEP goals, cultural background)

Goals: In what way does this lesson address what you are trying to accomplish with P-12 students?
(Goals are broad, speaking to the long-term needs of the learner, and are rarely accomplished in
one lesson); Goals answer the question @Vhy do the P-12 students need to learn this?O

Outcomes: Outcomes are related to goals but narrow enough to be measurable. Every outcome will
need to be assessed. Outcomes answer the question @Vhat do the P-12 students need to know and
be able to do?0

Show-Me Standards: What Show-Me Standards or Grade Level Expectations will be addressed?

Instructional Process: Describe in detail sequentially what the teacher and students will do.
¥ How will you engage the learners, assess prior knowledge, develop schema, and set a purpose
for learning?
¥ How can you best connect this to the lives of students?
¥ In what ways will you explain the purpose of the lesson to the students?
¥ In what ways will you demonstrate the processes you want your students to follow as they
participate in the lesson?
¥ Describe the procedures you will use to guide students through the lesson.
¥ How will you scaffold your lesson so that students can gradually assume responsibility for
learning?
¥ How will you guide students to reflect on what they learned and their own success in the
learning process?
Detail within this lesson how you are providing for individual differences among the students in your
class; speak to the specific needs, modifications or accommodations for individuals, not in generalities.

Assessment Procedures: How will you determine what each student knows and/or can do? How will
you record this and share it with the student? (Include any tool you will be using to assess, including
any scoring guide. If possible include a copy of the work of one or two students in your final copy.)

Materials: List any materials, support materials, and technology used in the lesson. This includes texts,
literature, charts, and bulletin boards. Include a copy of anything you will be using with the students.
Include a copy of anything you will be using with the students.

Management Procedures: What procedures will you put in place to assure a successful lesson?
(Describe behavior management plan, including the @ulesGin effect and how these will be shared
with students. Describe time management and procedures to smooth transitions, especially for
younger children.)

Reflection: What have | learned from teaching this lesson? (After the lesson, reflect on what worked
and what you would do differently. Describe how you adjusted the lesson to meet the needs of the
learners. Reflect on what you have learned about the students by teaching the lesson. Talk about

15



what comes next, for the students and for you. The purpose of this reflection is not to defend your
teaching but to demonstrate that you have learned from it.)

16



Webster University
School of Education

10.

11.

12.

Unit Plan Format

Unit title and rationale: description of the theme of the unit and why it is appropriate for the
students. (The unit should extend at least six lessons for a three-credit practicum and at least
four lessons for a two-credit practicum.)

Clear and Concise description of learners: range of age and ability, including reading ability.

Learner outcomes: description of what you expect the P-12 students to know and be able to
do by the end of the unit.

Identification of the Show/Me Standards addressed in the unit (any standard or GLE that is
addressed needs to be assessed).

A clear description of the behavioral and motivational goals you are working toward in
designing management procedures for each lesson. (For example, you may be working toward
better group interaction, more group independence, or motivation of reluctant learners).

A description of how the unit takes into consideration the cultural diversity of the
students: (Have you taken into consideration cultural mores, language diversity, socio-
economic status, religious preferences, holiday and cultural celebrations, other?)

Pre-unit assessment of learners’ prior knowledge and skill levels; submit assessment
guestions and procedures.

A day-by-day general plan listing the lessons to be included in the unit (May be completed as
a calendar of lessons and activities).

Thorough daily lesson plans; At least six lessons for a three-credit practicum and at least four
lessons for a two-credit practicum: include individual adaptations and modifications for all
students with special needs, materials, classroom management techniques, and assessment
activities. At least one lesson must be taught with university supervisor present.

A list of resources: including materials, people, print, and media both for teacher planning and
student use.

Unit assessment of the learner outcomes including the assessment itself (the instrument or if
not, paper and pencil, a detailed description), the scoring guide used to evaluate the
assessment and the strategy used to share the information with students.

Reflection on P-12 learning after the unit is taught. (What do the students know now and what
are they able to do? How well do they know and can they do it? What would you do next to
further the development of the learning?)

NOTE: The assignment should be written in a clear, concise, professional manner with attention given to
proper grammar, spelling, and punctuation.

17



UNIT PLAN SCORING GUIDE

Proficient Nearing Proficiency Unsatisfactory MoSTEP
Clear description of unit A serious attempt is made to | Vague description with 1
that explains why it is a explain the rationale in terms | little or no reference to
good fit to the needs and | of the needs and abilities of the needs and abilities
abilities of the students students, with a need for of this group of

more clarity. students.
Description of the learners | Description of the learners Description of the 2
includes grade level, includes most of the learners includes fewer
range of age and ability designated components but | than half of the
including reading ability. with a need for more clarity designated
Description is clear and or specificity. components:
specific description is vague.
Learner outcomes clearly | Learner outcomes describe Learner outcomes 4
and specifically describe what the student is to know inadequately describe
what the student is to and be able to do but tend to | what the student is to
know and be able to do at | be too general. know and be able to do
the end of the unit. at the end of the unit.
Identification of Identification of appropriate Incomplete 1,4
appropriate content and content and process identification of content
process ShowMe ShowMe Standards (with and process ShowMe
Standards (and eventual most included in the standards.
inclusion of each in the assessment plan for the
assessment plan for the unit).
unit).
Clear description of the A serious attempt at Vague description with 6
behavioral and determining the behavioral little or no indication of
motivational goals you are | and motivational goals, with | the goals of behavior
working toward a need for greater clarity. choices.
Clearly describes how the | Shows some evidence that Does not consider the 3
cultural diversity of the the cultural diversity of the cultural diversity of the
students is used in the students is used in planning | students in planning the
planning of the unit. the unit. unit.
Pre-unit assessment of Pre-unit assessment of Pre-unit assessment of 1

learners! prior knowledge
and skill levels is
specifically targeted and
directly impacts
instruction based on
student responses.
Questions guiding the
assessment and
assessment procedures
are specified.

learners! prior knowledge
and skill levels is somewhat
vague but impact on
instructional planning is
evident. Questions are
clearly specified.

learners! prior
knowledge and skill
levels is minimal or
absent and its impact
on instruction is
unclear. Questions
guiding the assessment
and assessment
procedures are not
specified.
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Unit Plan Scoring Guide Continued.

# Proficient Nearing Proficiency Unsatisfactory MoSTEP

8 The general plan is a well | The general plan is complete | The general plan is 4,5
thought out mapping of but does not show evidence | incomplete or it is
the unit, with practical of a clear understanding of inappropriate given the
consideration of the time the limitations of time or the time available and/or
available and the requirements of the learners. | the requirements of the
requirements of the learners.
learners.

9 Unit includes at least six Unit includes at least six Unit includes 3,11
lessons for a 3-credit lessons (for a 3 credit inadequate lesson
course and at least four course) and at least four plans.
lessons for a two-credit lessons (for a two credit
course. Lesson plans use | course) with a need for more
the given format including | clarity. Lesson plans use the
specific objectives and given format including
detailed scripting of specific objectives and
instructional activities detailed scripting of
(including adaptations and | instructional activities
modifications, materials, (including adaptations and
management, and modifications, materials,
assessment activities). management, and

assessment activities).

10 | Resources in each Resources in most An inadequate attempt 10
category are provided categories are provided to search out resources.
(people, print, and media, | (people, print, and media,
both for teacher planning both for teacher planning and
and student use) student use)

11 | Unit assessment includes | The unit assessment makes | The unit assessment 8
all unit outcomes, how a serious attempt to include does not address most
information will be shared | unit outcomes, but the of the unit objectives;
with the student, and means of scoring information | administration and
includes a descriptive is vague. The scoring guide | scoring directions are
scoring guide for needs to better describe the | nonspecific.
evaluating the criteria.
assessment.

12 | Detailed, specific Global reflection on P-12 Limited reflection on P- 9
reflection on P-12 learning | learning is evident. (What do | 12 learning is evident.
is evident. (What do the the students now know and (What do the students
students now know and what are they able to do? now know and what are
what are they able to do? | How well do they know and they able to do? How
How well do they know can they do it? What would well do they know and
and can they do it? What | you do next to further the can they do it? What
would you do next to development of the would you do next to
further the development of | learning?) further the development
the learning?) of the learning?)

Assignment is written in a | Assignment is written in a Assignment is written in 7
clear, concise, clear, concise, professional a nonspecific or

professional manner with | manner with minimal unprofessional manner
attention given to proper grammar, spelling, and with multiple grammatr,
grammar, spelling, and punctuation errors spelling, and

punctuation. punctuation errors.
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Professional Development Plan

Having examined your knowledge and skills using the MoSTEP Standards, choose your two weakest areas. For each,
state in clear language a reasonable goal to accomplish within the next year. Explain why you have chosen that goal.

List possible activities that you might pursue to help you achieve the goal

Goal 1:

Rationale:

Possible activities to address the goal:

Goal 2:

Rationale:

Possible activities to address the goal:
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Professional Development Plan Scoring Guide

Proficient

Nearing Proficiency

Unsatisfactory

Plan objective is clearly written
and indicates the criteria
needed for mastery.

Plan objective lacks one or
more of the specified
components

Plan objective is not clearly
written or inadequately
describes the criteria needed
for mastery

A specific rationale that draws
upon past professional
experiences and input from
other professionals is provided

A limited rationale is provided
as to why the particular
objective was chosen

No rationale is provided as to
why the particular objective was
chosen

Activities needed to address
objective and subsequent
timeline in which activities will
be implemented are general

Activities needed to address
objective and/or subsequent
timeline in which activities will
be implemented are limited
such as not to allow a thorough
and meaningful focus on the
objective

Activities needed to address the
objective and/or a subsequent
timeline in which the activities
will be implemented are not
provided

A plan for evaluating progress
is clearly specified.

A plan for evaluating progress
is unclear.

A plan for evaluating progress
is not included.

Results and reflection on
implementation is general

Results and/or reflection on
plan implementation are limited

Results and/or reflection on
implementation are absent

Mechanics-assignment is
written in a clear, concise,
professional manner with
minimal grammar, spelling, and
punctuation errors.

Mechanics-assignment is
written in a nonspecific or
unprofessional manner with
some grammar, spelling, and
punctuation errors

Mechanics-assignment is
written in a nonspecific,
disconnected, or unprofessional
manner with multiple grammar,
spelling, and punctuation
errors.
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Reflective Journal Format for 2000 Level Practicum
Description, Analysis, and Reflection

Your journal entries should be typed and in the following for mat:
Reflective Journal Entry

Date

Grade/Subject Area Observed:
Building Teacher

Description - A description of the activity and the procedures you followed.

Analysis - Analysis deals with reasons, motives, and interpretatinalyfic writing shows the
thought processes that you used to arrive at the conclusions you made about the teaching situation.

Reflection A thought process that occurs after a teaching related situation. This is the thinking that
allows you to make decisions aboutthgou would approach a similar situation in the futureuYnight
decide to do something the same way, differently, or not at all. The reflection portion of your writing
shows how you use what you have learned from coursework and how this experiens¢orglate
understanding of self, other, andprofessional identity. Reflect on how you would use this knowledge
to inform and improve your own practice in the future.
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REFLECTIVE SUMMARY OF EXPERIENCES
for 3000, 4000 & 5000 L evel Practicum

Write a summary synthesizing your practicum experiences. The written reflection should articula
and document competencies. The following outline should be used in writing the reflective

summary.

General Overview

Give a brief background of where youldiour practicum, with whom, and a description
of the school and its environmentsa, include a schedule to indicate the times and date
that you were at the school. Indicate the subject area(s) that were taught at the times
you were there (e.g.;®-9:45 Language As).

Pedagogical Competencies

Include the following as subtopics of this section:
Command of Subject Matter
Knowledge of Pedagogy
Understanding of Diverse Learners
Curriculum and Planning
Instructional Strategies

Classroom Managemen

Teacher as Communicator
Teacher as Evaluator

Reflective Practitioner

Learning Communities
Technology

KK KKK KKK KKK

Conclusion
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REFLECTIVE SUMMARY EXAMPLE

L ocation: XY Z Elementary School Telephone Number: (314) 555-5555
School District
12345 That Road Principal: Bob Bobby

St. Louis, MO 65555
Cooperating Teacher: Ms. So Andso; 4"-grade, Room 111

Dates of Practicum:

Description of the school and its environment:

The Local School District® 2005-2006 profile booklet explains that Qhe XY Z School opened as an elementary school
in the fall of 1991. Increasing enrollment in the district@ four other elementary schools made it necessary to redraw
boundary lines and open afifth elementary schoolQ XY Z Elementary School was awarded the Missouri Gold Star
Award in 1998, and in 1999, it was recognized as a National Blue Ribbon School of Excellence.

In the 1999-2000 school year there were four Special School District self-contained language classes, three SSD Early
Childhood Education classes and four classes of PEGS students (St. Louis regional Program for Exceptionally Gifted
Students). XY Z currently offers service for students with special needs such as a resource room, occupational and
speech therapy, developmental reading, and paraprofessional assistants. There are also opportunities for students to
enroll in many extracurricular activities. There were 710 students enrolled in the 1999-2000 school year. The average
class size was 19.78 students. The average daily attendance was 96%. The ratio of student-to-classroom teachers was
20.88toone. XY Z offersavoluntary transportation/transfer program that gives families who live in the city of St.

L ouis the opportunity to send their children to school in St. Louis County. The school also offers a breakfast program
everyday before school begins.

The XY Z Elementary School Mission Statement is as follows:

We at XYZ Elementary School are dedicated to the education of the whole child in a supportive environment.
Thisincludes academics, social skills, personal responsihilities, positive self-esteem and parent involvement.

The school motto is (Be the Best Y ou Can BeO

XY Z Elementary School has alarger enrollment than other elementary schools that | have visited. That is one of the
reasons why | requested my practicum placement there. | wanted to observe the differencesin school climate and
orientation to seeif | would want to teach in such alarge school. | learned from my observations and interactions with
students, teachers, and faculty members that although XY Z isindeed a large school, it is awarm and welcoming
environment with akind, caring, supportive, and helpful staff. At XY Z Elementary | have seen students, teachers,
parents, and community members working together to make the school a safe, comfortable, and exciting learning
environment. XY Z participatesin the School District@® Character Plus program, and | have seen Character Plus
themes interwoven in the school building.

My cooperating teacher is a @oopingOteacher, and this is her second year with the same students; she taught them last
year in third grade. | have seen her use various instructional strategies that allowed the students the opportunity to
utilize all of their multiple intelligences. She also frequently adapted her instructional strategies to accommodate
studentsGindividual needs. The instruction that | observed at XY Z was mostly the traditional direct teaching method.
Most academic subject areas were taught using textbooks and worksheets. Basal readers were used occasionally, but
for the most part, reading instruction was literature-based, and guided reading as well as writer@ workshop were main
topicsin language arts. Miss Andso used various methods of formal and informal assessment. The five computersin
the classroom were used mainly for word processing, taking tests, and working with certain educational software
programs. The school utilizes an accelerated reading program that is maintained and monitored through the school
library. Music, art, and physical education are integrated into the curriculum.

Y ou may also include a copy of the cooperating teacher® schedule.

Source: School Profile, XY Z School DistrictE .
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Pedagogical Competencies

Command of Subject Matter

| designed my first lesson plan, Properties of Matter: Volume, with the constructivist philosophy in mind. | utilized
four steps that actively engaged the students in the learning process. Following are the four steps | used: engage,
explore, develop, and extend (apply). | began with examining their background knowledge and was successful in
capturing their interest by asking critical-thinking questions. Then | gave the students an opportunity to explore the
topic by guiding them in an experiment. They then took the results of the experiment and analyzed the concept
further. Finally the students were able to extend and apply what they learned to real world examples. The students
used the scientific method to understand the concepts of volume thereby performing atask Qwithin the context of a
global societyQ The learning was meaningful for the students.

K nowledge of Pedagogy

Students learn and grow in different ways and at different rates. Miss Andso has a very diverse group of learnersin
her classroom. | used heterogeneous groups with my first lesson-Properties of Matter: VVolume. Forming small
heterogeneous groups was essential to address each student® developmental level and to meet their learning needs.
Before | taught the lesson | already knew that | was working with a group of students who are respectful toward one
another and who help each other. They have worked in cooperative groups many times. | found that the heterogeneous
grouping was successful.

Under standing of Diverse Learners

During both of my lessons (science and math) | realized that | must address studentsCdifferent learning styles and
approaches. | offered verbal instructions and explanations for the auditory learners, and | drew pictures and used
charts for the visual learners. | offered the students the opportunity to work in small heterogeneous groups for the
science lesson, and | asked them to work independently for the math lesson. All activities were hands-on, and they
applied to real-world experiences. | gave consistent and positive feedback to support and encourage all learners.

Curriculum and Planning

Both my science lesson and my math lesson were part of the existing curriculum for fourth grade in accordance with
the XY Z School District@ curriculum guide. | used the same teacher resources that my cooperating teacher used. She
approved the lessons | chose to teach to ensure they would meet the student and district standards. Both of my lessons
addressed several performance and knowledge standards of the Show-Me Standards not just in science and math, but
in other content areas as well.

Instructional Strategies

As | pointed out in pedagogical competency number one | designed my first lesson plan, Properties of Matter:
Volume, with the constructivist philosophy in mind. | utilized the engage, explore, develop, and extend (apply) steps
to actively engage the students in the learning process. Using the scientific method, the students were able to think
critically, and by performing an experiment they were actively involved in exploration and discovery. For my math
lesson, | asked the students to work independently to solve problems using the Qyuess-and-checkOstrategy. | taught
them how to make charts and write basic algebraic equations using a variable to help them.

Classroom M anagement
| have written extensively in my reflective journal, and | have collected many artifacts on this topic. Classroom and
behavior management are important areas of concern for me, so | studied them in great detail during my practicum
assignment. | developed a thorough understanding of my cooperating teacher@® behavior management plan, and | have
seen her use many other short-term and long-term strategies. | have examined the routines used in the classroom such
as morning activities, turning in homework, attendance, ordering lunch, desk arrangements, end-of-day activities, and
more. | also collected artifacts pertaining to strategies used before transition periods. When | made the decision to
teach a science lesson | was confident that the students would interact positively with each other. | had already seen
that they are often self-motivated, and they help each other. When | taught my science lesson to Miss Andso3
students | taught them a simple routine. | told them that when | want their attention | would say, GDne, two, three,
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eyes on meQ Then they will say, GDne, two, eyes on youQ We practiced it once before | started the experiment.
During both of my lessons | used behavior management strategies that my cooperating teacher uses, and they worked
to my satisfaction.
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7. Teacher as Communicator
The evaluations for both my lessons indicate that | have modeled effective communication techniques. My
presentations were clear and focused. | presented information with clarity. | used eye contact and mobility effectively.
| was enthusiastic, and | portrayed that to the students. | used appropriate inflection and grammar. | was professionally
dressed with an attitude conductive to teaching. My activities and questioning fostered critical thinking and inquiry,
collaboration, and supportive interaction in the classroom.

8, Teacher as Evaluator
During both of my lessons | made anecdotal records as | walked around the room to check for understanding. |
collected the studentsQactivity sheets from my science lesson, and | have positive feedback in the form of written
comments and stickers. These sheets were not graded. My cooperating teacher collected and examined the worksheets
the students did for my math lesson. She used the results to determine when she would test them on the topic. | saw
that my cooperating teacher often used scoring guides in math, social studies, and language arts.

9. Réflective Practitioner
| consider myself to be areflective practitioner. As | read my journals | find that most of my reflections consider the
feelings and perceptions of others-students mostly. | watched interactions between students and between teachers and
students, and | thought about the complexities of them. | realize what a tremendous impact a teacher has on students.
That iswhy it isessential that | continue to train myself to reflect and be metacognitive. | continually strive to look at
relationships and assess the effects of one® choices and actions on others. | want to teach children to do the same. |
had an opportunity to listen and share experiences with my classmates on aregular basis. This helped to add
perspective and insight to my thoughts and ideas.

10. Learning Communities
During my practicum assignment | was able to meet other fourth-grade teachers and members of the office staff. | also
had many opportunities to speak with the paraprofessional who works with Ms. Andso every day. We often discussed
her learning and what she might need for successful transitions. | spoke with the custodian, school nurse, librarian,
counselor, and music teacher afew times. All of the staff members, no matter what their job, are valuable resources
who have alot to offer students. When | become ateacher | intend to reach out to parents and members of the
community and involve them in the learning that takes place in our classroom.

Conclusion

My practicum experience has given me a broader and deeper perspective on teaching and learning. | was able to apply
much of my knowledge and student experiences in the classroom. Through my daily journal reflections | was able to look
more critically at myself and at others and discover new things, and by doing so, | was able to further hone and define my
philosophy of education. Through my interactions with teachers and students | was able to observe firsthand some of the
educational psychology | have studied. Some of my experiences were quite poignant. As aresult | can see more clearly
the educator that | will become. In discussing and defining critical pedagogy, Joan Wink said, CCritical pedagogy makes
us look at the world, and it makes us look at our individual role in the world, the community, the classroom. Critical
pedagogy is like alens that enables us to see more clearly, more critically, amore keenly (p.44)Q Thisis precisely what
my practicum experience has helped me to accomplish. | consider myself fortunate to have met and worked with such
special children who brought so much joy to my life in such a short period of time. Most of what | learned this semester |
learned from them. In a sense, they are my first teachers.

Reference
Wink, J. (2000)Critical pedagogy: notes from the real wof®F ed.).New York: Addison Wesley Longma
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Observations:

Strengths:

Recommendations:

Observation made by:

Student

Subject/Grade:

Date

OBSERVATION FORM

Date:

Signature

Original for student and copy for observer
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Webster University School of Education Student ID Number .

Practicum Evaluation Form
1111 |1

=« =« = = Sectiona =

Course # EDUC/ECED

Evaluation Date «

Based on MoSTEP Standards and School of Education Goals & Dispositions

Practicum Student

No. Hours Completed

Subject Matter/Grade Level

Evaluation Prepared By

School District

Thank you for taking the responsibility to improve the professional competencies of a Webster University
preservice teacher. Please fill out this form and the attached Practicum Worksheet with the preservice teacher
(written comments are appreciated). For each indicator select the rating that best fits the student@ performance.

Rating Scale:
Unsatisfactory

40 35 30 25 20 15 10
o 0o o o OoO Oo0 O

(0} (0] (0} (0] (0} (0] (0}

(0} (0] (0} (0] (0} (0] (0}

40 35 30 25 20 15 10
o o o o OoO O0 O

3.50r 4.0 =Advanced

2.5 or 3.0 = Proficient 1.5 0r 2.0 =Nearing Proficiency 1.0=

Teaching & Learning Description
1. Knows the subject and makes learning meaningful for students.

2. Understands how students learn & develops appropriate learning activities.

3. Understands how students differ in their approaches to learning and creates instructional
opportunities for diverse learners.

4. Develops, implements & evaluates curriculum based on student, district and state standards

5. Uses a variety of instructional strategies to encourage students@evelopment of critical thin}
problem solving, and performance skills.

6. Understands individual and group motivation and behavior to create a positive learning envir
7. Models effective verbal, nonverbal, and media communication techniques.

8. Understands and uses formal and informal assessment strategies to evaluate continuous de\
of the learner.

9. Is areflective practitioner who continually assesses the effects of choice and actions on othe

10. Fosters relationships with school colleagues, parents, and educational partners in the large
community to support student learning and well being.

11. Uses available technology as appropriate.

Dispositions
Understands & respects self; respects differences; open to change; curious; reflective.

Understands & respects others; responds appropriately to diversity; exhibits empathy; commits
fairness & honesty; listens respectfully to other points of view.

Understands & respects professional communities; commits to professional behavior in school
practices informed decision-making; communicates and collaborates; willing to work; affects ct
courage and confidence.

Please describe the diversity of the setting:
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Following a brief discussion of the completed evaluation and worksheet, all three (3) members of the practicum team should sign

below.

Practicum Student Date
Cooperating Teacher Date
University Supervisor Date

Return to: Apprentice Teaching & Field Experience Office, WEBH 227
470 East Lockwood Ave, St. Louis MO 63119
314-968-7103

White: Field Experience
Office
Yellow: Practicum Student

Pink: Cooperating Teacher

Gold: University Supervisor

Rev. 7/09
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